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ABSTRACT 
Putri Ayu Lestari. 2017. Anti-racial Education as Reflected in Dangerous Minds 
Movie (Structuralism Approach). Thesis. English Education Department, Islamic 
Education and Teacher Training Faculty. 
Advisor : SF. Luthfie Arguby Purnomo, S.S., M.Hum 
Keyword : racism, anti-racial education, structuralism approach, movie. 
 The problems of the research are (1) how teacher performs to promote 
anti-racial education as reflected in Dangerous Minds, (2) how the students in 
movie respond to the strategies applied by the teacher as reflected in Dangerous 
Minds. The objectives of this research are to describe how  the teacher performs to 
promote anti-racial education as reflected in Dangerous Minds movie and to 
describe the responses by the students in the movie to the teacher who performs to 
promote anti-racial education as reflected in Dangerous Minds. 
 The research is descriptive  qualitative research. The main research 
instrument is the researcher herself. Techniques of collecting data are (1) 
watching Dangerous Minds movie, (2) investigating the problem, (3) collecting 
the data by focusing about anti-racial education, (4) and classifying the data. The 
researcher uses content analysis which focuses on analyzing how the teacher 
performs to promote anti-racial education and the student responses in the movie 
to the teacher who promotes anti-racial education on Dangerous Minds with 
McLeod and Steven M. Chafe theories. 
 This research finds that the ways performed by the teacher to promote 
anti-racial education are criticism, equality, choosing a better material, protection, 
sympathy, and appreciation, stereotype, protest, verbal threat, and convincing. 
Student responses in the movie to the teacher are incredulous, rebuttal statement, 
initiative act, participation in discussion, awareness, convincing, inspiration, 
positive threat, claiming, and persuasion. Students‟ responses appear from teacher 
who performs to promote anti-racial education. Moreover, they have related each 
other. 
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CHAPTER I 
INTRODUCTION 
A. Background of the Study 
 Education is one of the important things learned by human because it is 
believed to be able to increase their resources. Education is the basic of human 
knowledge. Kirp (1982: 31) state that success in schooling is the key of 
mobility in society and it offers individuals to develop their talents. When 
societies have acquired high education, they will obtain the high social status 
and regard in social class. Everyone has an uniform opportunity to acquire 
knowledge. It does not see social class, culture, religion or ethnicity. Ng, 
Staton & Scane, (1995: 4) states that equality of educational opportunity could 
be attained by everyone regardless of race, gender, religion, or ethnicity. 
However, there are some countries applying distinction for some races and 
thus displaying inequality on education. Injustice and segregation emerge due 
to racism in education. 
 Racism issue is phenomenon of human life. Racial is the stereotype 
directed for a person or a group because of their races. DiAngelo (2011: 56) 
states that racism are typically some variation of individual “race prejudice”, 
which anyone of any race can have, Whiteness scholars define racism as 
encompassing economic, political, social, and culture structures, actions, and 
belief that systematize and perpetuate an unequal distribution of privileges, 
resources and power between white people and people of colour. In social 
class, it triggers a wide segregation in society such as white and black people 
 
 
 
 
2 
or rich and poor people. Further, it influences their behaviour, health, 
psychology and education. Minority races almost never obtain uniform by 
their place. They suffer from discriminations majority races. One of them is in 
education. 
 Minority students are homogeneous entities suffering from discrimination 
as African-American students for example they never obtain idiosyncrasy 
anymore. One of the cases in United States, the U.S. Department of 
Education‟s assistant secretary for civil rights, Michael William is an African-
American. He has made an illegal role for a university to offer a scholarship 
only to minority students in order to they obtain the better life than white 
males. This situation shows without this scholarship minority students are not 
able to obtain higher education. If it appears ceaselessly, it will make minority 
group getting discrimination and becoming slavery to majority groups. (Ng, 
Staton & Scane, 1995:38-39) 
 Racism in education bears an anti–racial education. Ng, Staton & Scane, 
(1995: 7) states that anti-racial education is an approach which distinguishes 
from the liberal-influenced multicultural model and it has aim to achieve 
equality, justice, and emancipation for minority students. Desegregation and 
fair treatment are the main concepts from it. Anti-racial education gives 
equality toward minority students to get education without looking up who 
students are. It has reflected since some years ago in some countries.  
 There are staff development programs for teacher that has the goal to 
improve awareness about race and ethic in the classroom. It is referred by 
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some North American consultants. They are concerned creating some 
sensitive measures about race and ethic. Teachers teach about different culture 
and have joined in this program. They have learned about anti-racial 
education. They respect racism in the educational system and in society at 
large. Recently, one of the boards of education within Mertopolitan Toronto 
surveys that the teacher‟s main concerns were when dealing with minority 
students in the classroom. (Ng, Staton & Scane, 1995:13) 
 Dangerous Minds movie is one of some reflecting anti-racial education in 
America. This movie was based on the authobiography My Posse Don‟t Do 
Homework. It is directed by John N. Smith, and produces by Don Simpson 
and Jerry Bruckheimer in 1995. A teacher is a white people transfer her 
knowledge to all of students in the Parkmont High School in Belmont-
Calipornia in 1989 because there has many races. However, there are some 
students who decide to stop studying in this school because of some reasons. 
 The first reasons, her students are not allowed going to school by their 
parents because black people do not have time to learn poetry. Teacher tries to 
give comprehension that black people have equality in education. They 
deserve the bright future without choosing to be anaesthetic seller. The second 
reasons, student is pregnant and her student is not allowed going to school. 
She has to move to Clearview. Teacher strikes for giving equality toward her 
student. Though she is pregnant, she is allowed to study in the Parkmont High 
School. 
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 In this movie also, it tells how minority students struggle their races when 
they suffer from discrimination majority students. They fight and get 
punishment. It is not a big problem because it is very important for them. They 
have to show that their races are not low. Teacher tries to separate them in 
order to her students do not fight more. However, she is wrong because they 
will decide to fight with their risks. 
 This phenomenon depicts anti-racial education from movie not all of the 
teachers are concerned about it. She tries to give uniforming to her minority 
students with any strategies that they have to get the best education. She 
collides with the role of school without looking at the students‟ races, social, 
economic and political issue. This thing is very sensitive in area that has many 
races and ethnics. It appears because there is racism. Kirp (1982: 48) states 
that the idea of equal educational opportunity endures both as a hope and as a 
reflection of larger unresolved social issues. The meaning of equality of 
education and race has regularly been transformed even as some measure of 
equality was achieved. 
 Discrimination appears toward students in Indonesia. According to Karma 
(2014:8) states that black people or Papua race gets discrimination when they 
study in East Java. They are often called as monkey because they resemble 
with Darwin Theory. Melayu race also give discrimination with giving 
stereotype that Papua race is Negro, bad smell, dirty, filthy, hick and stupid. 
Actually, they have the uniform right to study anywhere. As Indonesia motto 
is Bhineka Tunggal Ika. It means that Indonesian people have distinction 
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however they have the same goal. Then, Papua people have the equality to get 
the best education without discrimination from the other races.  
 Moreover, Papua people are able to obtain the best quality of education in 
their hometown because they suffer from discrimination the Indonesian 
military. They struggle about Papua freedom. Their parents focus that their 
children to work and don‟t have time to learn. Then, Papua schools have many 
students from non–Papua than Papua. According to Pamungkas (2008: 90) 
that every society in Papua have right to get the best education with the cheap 
cost, without seeing race. Therefore, discrimination has to be deleted in 
Indonesia.  
 From the results of previous studies, they explain that race has come to 
refer that people are differ physically from each other. People differ in their 
physical size, height, skin colour, hair type and other ways. Racism is a belief 
system based on assumption of perceived or natural biological differences 
between different race and racial groups to determine groups or individual‟s 
behaviour and attitude. Anti-racism is the ideology where people believe in 
equality as right and no superior race. It concepts analyses racism and how it 
operates, and anti-racism theory places the basis to take elimination act toward 
racism. Movie and education have a very close relationship, because now this 
movie could become a media that can be used parents to extend the value of 
life to them. In Dangerous Minds movie, Louanne Johnson as a major 
character extends a good acting as teacher and extend inspiration for a teacher 
to make the students could understand with education. 
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 The explanation above depicts that this research has differences with 
previous studies because this research analyses about anti-racial education 
which reflects in Dangerous Minds movie. Anti-racial education is very 
important to be known by government, teacher and students in order to young 
generation has good knowledge, moral and attitudes. Knowing anti-racial 
education is important to give the good service to students in order to all of 
races has equality to achieve brighter future.  Minority students and majority 
students will obtain the fair treatment. From the explanation above, the 
researcher is interested in conducting a research entitled “ANTI-RACIAL 
EDUCATION AS REFLECTED IN DANGEROUS MINDS MOVIE 
(STRUCTURALISM APPROACH)”. 
 
B. Limitation of The Problem 
 Based on the explanation above, this study will be limited on anti-racial 
education. It denotes the true multicultural education. It explains that there are 
uniform right toward many races in education. This subject also explains 
about how the way the teacher and government protect and give minority 
students in schooling. It is as reflected in Dangerous Minds which tells about 
anti-racial education. How the teacher and students in this movie promotes it. 
 This movie gives same strategies to teachers in order to give attention 
toward their students without discrimination students‟ races. Moreover, it 
gives imagination how minority students struggle their races in school when 
they get discrimination. The researcher will identify it by using structuralism 
approach because it gives specific sense to explain between the elements of 
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this movie such as a system which gives signification and reality. The 
researcher will be limited its discussion on the intrinsic elements in this movie 
and how the elements construct as specific structure related to Anti-racial 
education. 
 
C. Problem Formulation 
 Based on the phenomena exposed in the background of the research, there 
are some problems that can be formulated: 
1. How does the teacher perform to promote anti-racial education as reflected 
in Dangerous Minds? 
2. How do the students in movie respond to the teacher who promotes anti-
racial education as reflected in Dangerous Minds? 
 
D. The Objectives of the Study 
1. To describe the teacher perform to promote anti-racial education as 
reflected in Dangerous Minds movie. 
2. To describe the students‟ responses to the teacher who promotes anti-
racial education as reflected in Dangerous Minds movie. 
 
E. The Benefits of the study 
1. Theoretical Benefits 
a. The result gives contribution as reference for the other research that 
want to conduct about racism, anti-racist and education, management 
conflict in different subject. 
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b. The result give knowledge for educational about uniform right toward 
society to get well education. 
2. Practical Benefits 
a. Teacher 
The result can be useful for teacher to develop strategies about anti-
racial in the class. 
b. Students 
The result gives contribution for minority students that they have the 
uniform right to study in the school. 
 
F. Definition of the Key Terms 
1. Anti-Racial Education 
 According to Ministry of Education of Ontaria in Ng, Staton & 
Scane, (1995:8) declares “premise [of anti-racist education] is that cultural 
diversity is not the cause of the denial of equal educational opportunity to 
students from certain racial and ethno-cultural groups”.  
2. Movie 
 According to Klarer (2004: 56-57) film is predetermined by 
literary technique, conversely, literary practice developed particular 
feature under the impact of film. It has ideal material aspects as stock, 
montage, editing and sound.  
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3. Structuralism Approach 
 Structure is the relationship of part the each other in a word, a 
sentence, a paragraph, a chapter, a book, and so forth. Structuralism is the 
product of a system of significant or code. We won‟t apprehend reality if 
we don‟t know codes. In addition, structuralism challenges a belief that a 
work of literature reflect as reality. (Cuddon, 2013:685) 
 The theory of structuralism is that all cultural phenomena are the 
product of codes or code, and it maintains that it is the relation between 
the elements of such a system which gives it signification, and not the 
relation between the element and reality. Code is a variety of meaning. In 
structuralism, it has acquired rather specific sense. It denotes a culture‟s 
system of signification through which reality is mediated. (Cuddon, 2013: 
131) 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A. Review of Racism 
1. Racism 
 Many groups of people live in social environment. It is race. It has 
same physical and character. Race from a social functional point of view 
is a social construction. It has been used as a legitimising ideological tool 
to oppress and exploit specific social group and to deny them access to 
material, cultural and political resources, to work, welfare, services, 
housing and political rights (Reisigl and Wodak 2001: 2). Some people 
use race as a tool to discriminate specific group in many aspects. It has 
the goal to obtain confession that they are the strongest social group in 
the world. One kind of this case is the white people; they are race what 
have to be respected because they feel a superior and excellent group 
than the other low race as a slaver. It is supported by Tunney, Law & 
Philiph (2002: 24) states that race is often not considered important for 
white people, their whiteness only becoming visible or tangible at the 
moment of encounter with blackness or otherness. The other country, 
racism occurs in the real. 
 The concept of race is an evil ideological and political tool used to 
 exploit and subordinate people of colour. It has no scientific 
 validity that would justify its use in categorizing people. Yet 
 bigotry, prejudice, and discrimination based on the concept of race 
 remain powerful parts of our nation‟s psyche and behaviour. 
 (Pine and Hilliard, 1990: 3) 
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 Race is often related with people‟s colour. It is used to obtain bad 
justification that psyche and behaviour determine live. Racism presents 
in many social aspects. Grant (1975) states racism is deeply rooted in 
political and social history of the American People. It is caused racism 
has born on the past time. This period, America is a country has many 
society groups then racism turns up easily. According to Penketh (2000: 
11) states that Racism is a relatively modern phenomenon that grew up 
with the development and expansion of capitalism as a global social and 
economic system, racism was based on the view that human kind was 
divided into „race‟ reflected in distinct biological characteristics, with 
white „races‟ being superior to black „races‟. That distinction makes 
injustice on economic system, society, political, education, etc. Black 
people are one of racism‟s victims. 
 In addition, racism also appears in culture such as genetic, religion 
and gender. Cole (2006, 44) states that overt intentional racism, based on 
biology or genetics, whereby people are declared inferior on racial 
grounds, is now generally unacceptable in the public domain. Racism has 
been known by public area. Especially, racism is based on biology such 
as; skin‟s colour, hair, eye, nose, and the other part of bodies. 
Hollinshead (2010: 10) states that Racism usually happens to people in a 
minority group from this part of majority group so whilst racism can 
happen to anybody, it is more likely to happen to people from minority 
ethnic group in Britain, for example a Gypsy or Traveller, a Muslim, a 
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black person and a Polish person. Racism is able to fall on minority 
ethnic and religion also. It describes that distinction biology character is 
not as important matter born racism. Nccah (2013: 1) states that racism is 
a general term used to describe: 
a. A belief or doctrine that inherent differences among the various 
human races determine cultural or individual achievement, usually 
involving the idea that one‟s own race is superior and has the right to 
rule other; 
b. A policy, system of government, etc., based upon or fostering such a 
doctrine; discrimination; 
c. Hatred or intolerance of another race or other races. 
 Based on explanation some experts above the researcher take the 
conclusion that racism is a belief such as doctrine and discrimination 
toward race or other races. It is able to carry out in Education, religion, 
politics, economic, society, and government system. Racism also occurs 
to minority group from the part of majority group. Usually, racism is 
segregated by biological characteristics. Minority group is black races 
and majority group is white races. According to Pine and Hilliard (1990: 
2-3) that the first step develops an understanding of the history, nature of 
racism and its relationship to prejudice and discrimination. 
a. Prejudice consists of unjustifiable negative feelings and beliefs about 
a racial or ethnic group and its members. It is characterized by 
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preconceived opinions, judgments, or feelings that lack any 
foundation or substance. 
b. Discrimination consist of unjustifiable negative behaviour toward a 
racial or ethnic group and its members, it expresses itself in 
distinctions and decisions made on the basis of prejudice. 
 There are two steps to develop racism. They are prejudice and 
discrimination. Prejudice has related to negative feelings and beliefs 
which appear racism to be large case. Whereas discrimination has related 
to negative behaviour toward racial which looks distinction between a 
race and the other races, it is usually about action. According to Kirkham 
(2015: 4-5) racism can be: 
a. Internalised: when a person incorporates racist attitudes, beliefs or 
ideologies into their view of the world.  
b. Interpersonal – during interactions between individuals, bullying, 
harassment, rudeness, being ignored or excluded. 
c. Systemic: when systems, institutions and cultures operate to produce 
inequalities in the control of, and access to, resources in a society. 
Lawrence & Keleher (2004) states that there are some forms of racism, 
as follows: 
a. Institutional Racism 
Institutional racism occurs within and between institutions. 
Institutional racism is discriminatory treatment, unfair policies and 
inequitable opportunities and impacts, based on race, produced and 
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perpetuated by institutions (school, mass media, etc.). Individuals 
within institutions take on power of the institution when they act in 
ways that advantage and disadvantage people, based on race. For 
example, a police officer treats someone with racial bias, engages in 
institutional racism, representing a law enforcement institution. 
b. Interpersonal Racism 
Interpersonal racism occurs between individuals. Once private beliefs 
come into interaction with others, the racism is now in the 
interpersonal realm. Examples include public expressions of racial 
prejudice, hate, bias and bigotry between individuals. 
c. Internalized Racism 
Individual or internalized racism lies within individuals. These are 
private manifestations of racism that reside inside the individual. 
Examples include prejudice, xenophobia, internalized oppression and 
privilege, and beliefs about race influenced by dominant culture. 
Benoist (2001: 16) states that xenophobia is not concerned so much 
with domination of the other as with its removal, its disappearance 
from everyday life.   
 The statements above that racism are divided into three parts. They 
are internalized racism is about racist attitudes and beliefs or ideologies 
which occur within individual its self. Interpersonal racism occurs from 
individuals supported by environment because people interact with the 
other one. And Institutional racism or systemic is racism which occur in 
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institutions on politic sector, education sector, social sector, until turning 
up inequitable and discrimination in some aspects to obtain the 
advantages. 
There are some impacts of racism 
a. Impacts to the society  
1) Segregation 
a) Race relations‟ legislation and assimilationist perspectives 
were always built on assumption that black and white people 
could not easily love together, and that education and 
tolerance went hand in hand with restriction on immigration 
(Penketh, 2000: 24). A rule has explained that there is 
segregation between a race and the other races. It looks 
conspicuously to Black and White. They are not able to 
mutual life. 
b) This entails understanding racisms as modes of exclusion, 
inferiorization, subordination and exploitation that present 
specific and different social and historical contexts. Extreme 
examples those of extermination, segregation and slavery. 
These are differentially experienced by different class, ethnic 
and gender categories (Anthias, Yuval-Davis, 1992: 1). 
Racism occurs such as slavery, injustice, exploitation, etc. It 
is caused distinctions about social class, ethnic and gender in 
society. 
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c) The most dramatic exit option for blacks was migration out 
of America, such “Back to Africa‟: when freed slaved in the 
1820s moved to Liberia (Cronin, 2008: 65). It looks 
conspicuously that Black American is released to come back 
to Africa in order to they obtain freedom in their life as 
superior group. 
2) Desegregation  
a) Blacks, on the other hand, believe that discussion and debate 
about racism help to push racial problems to the surface – 
and, perhaps, force society to deal with them (Pine and 
Hilliard, 1990: 5). Racial problem is discussed by society 
because there is contravention about segregation of right 
between Black and White. It forces society to do treaty in 
order to give the equality to minority group and majority 
group. 
b) Contributing to such inconsistencies are regional differences 
in how we converse about racially mixed people, In the 
eastern United States the “interracial/biracial child” has been 
used mostly to infer children of Black/White parents; 
whereas the same terminology is more likely used to 
describe children Racial Categories of Multiracial Children 
of Asian/White racial unions on the West Coast (Chiong, 
1998: 3). In some areas, differences of race do not become 
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trouble to obtain equality from many aspects. Many races 
are able to mutual life. There is no injustice and segregation. 
3) Stereotype 
There is negative stereotype that White men who marry Black 
women come from the lower ranks of a society and are not 
educated (Chiong, 1998: 6). A White man never marries with 
Black woman because Black is still judged as slavery. In 
addition, White man who has relationship with Black woman is 
judged lower ranks and not educated.  
b. Economic 
The minorities group or black people are judged as the poor 
people; whereas, the majorities group or white people are judged as 
the rich and honoured people; if the minorities marry Whites, they 
will gain financial and social status (Chiong, 1998: 6). Racism 
depicts that reality of life has group. They are the rich group or 
majority group and the poor group or minority group. Some poor 
group decide to have the legal relationship to obtain advantages such 
as social status, riding life, and the best generation. One kind of the 
main reason is able to ride life. How the Black‟s way, they still 
become slavery in racism. 
c. Politic 
Racism hinders the formation of political alliances between poor 
and working-class whites on one hand, and poor and working-class 
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minorities on the other (Bell, 2004: 180). Racism gives injustice in 
politic. Black is not able to join in formation of political. 
2. Racism in Education 
 Racism not only appears in society, politics and economics but also 
it presents in education. According to Ng, Staton & Scane, (1995: 51-89) 
Racism is embedded in the normal individual interactions and 
institutional practices of school, racism as a structural phenomenon and 
to recognize the forms of inequality of educational opportunity that 
confront black children, both in its historical and contemporary 
dimensions. It is interpersonal and institutional racism. It is caused there 
are interaction and injustice in school. Kirp (1982: 7) states that race and 
schooling policy is thus predominantly localist, significantly political, 
and widely varying. The school‟s policy makes racism. It occurs because 
there are some kinds of exploitation and fraudulence. 
 Besides, many people come to school to acquire knowledge. Pine 
and Hilliard (1990: 1) state that education is their best hope for breaking 
racism‟s chains. Racism issue has become the big problem in the world. 
However, education has to give equality to learn to society without 
looking at their races. Tunney, Law & Philiph (2002: 8) states that the 
lack of attention to race and racism issues in higher education is 
worrying and indicates a need for the development of conceptual and 
methodological tools and resources to assess, review and reconstruct 
educational policy and practice. Racism issue occurs in education need to 
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rearrange about education‟s policy in order to pass away racism in the 
school. Based on explanation above racism in education is a structural 
phenomenon to recognize the forms of inequality of educational 
opportunity between minorities group as black children and white 
children in the school. 
There are some impacts of racism in education 
a. There are separate classes between white and black students with the 
reason for fear white people children (Cole, 2006: 75). Black students 
are not able to obtain the best education‟s service moreover they are 
able to obtain the same one with white students because of injustice. 
b. Most courts also held, though, that racial classification was only 
reasonable where separate schools were in fact provided for blacks; 
where only one public school was maintained in a district, several 
courts in north held that blacks could not be excluded; where separate 
schools were provided for blacks, courts were not influenced by the 
fact that white schools were located closer to the plaintiffs‟ homes, 
and upheld assignments to separate schools even when there were 
located a considerable distance away (Bell, 2004: 90). Some courts 
decide that Black should be separated from White. There is no 
coalescence between two races. 
c. Poet Langston Hughes surveyed at Linclon, he found that only a few 
objected to the absence of a black history or literature course and 
two-thirds of the 127 juniors and seniors did not want black 
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professors; the reasons given were various such as whites should run 
the college, that favouritism and unfairness would result on the part 
of Negro teachers toward the students, and they just didn‟t like 
Negroes (Rogers, 2012: 20-21). In the school, students won‟t be 
taught by a black teacher. They are not interested to follow course 
until it has the impact to black‟s career and teaching-learning process. 
There are some components of education 
a. Curriculum 
 Starting a teaching-learning process, education needs a 
curriculum in order to it runs well. According to Ornstein and 
Hunkins defines curriculum as a plan that includes strategies for 
achieving desired goals. Curriculum is education‟s planning hoped to 
fulfil the education‟s purpose. There is able to learning strategies. 
Egan (1978: 10) states curriculum is a set of more or less distinct 
activities carried on in its name and then argue for a preference, or 
suggest a compromise of further alternative. Curriculum is a system 
has planned how to teach can run well carefully from the first time up 
to the end. Based on explanation above that curriculum is a plan, 
programme, strategies for learning. 
 In addition, curriculum development efforts have had little 
input or interaction from people of different backgrounds. (Cushner, 
McClelland and Safford, 2005: 183- 292) Curriculum is created with 
consideration in order to avoid discrimination between some groups. 
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According to Kohli (2008: 180) that racism is able to occur in 
curriculum. 
The Non-whites Schools have poorer conditions, fewer 
resources, and higher rates of unqualified teachers than schools 
that predominantly white. Other studies also show that much 
often curriculum and teaching styles in public school are not 
culturally relevant to students of colour. The continual 
segregation of white and non-white children in schools, the 
conditions in which students of colour are forced to go school 
and the curriculum used to teach are all components of an 
education system that privileges both white students and white 
culture. 
 
The curriculum„s role in education is very important. It 
determines how racism is able to occur in the reality. The 
curriculum‟s justice will give brighter future to all of students. They 
come from Black or White races 
b. Teaching  
Education is never separated with teaching. It defined as 
helping others learn to do particular thongs, is an everyday activity in 
which many people engage regularly (Ball and Forzani, 2010: 498). 
Teaching is carried out every day in the school. It involves teacher 
and students. This matter is carried out continuously to create the best 
young generation. A somewhat different attitude to how-teaching is 
to regard the role of the teacher as that coach (Halmos, 1994: 850). 
The teacher‟s role is very important to bring how teaching-learning 
process to run well.  
Teacher uses many strategies to support course. According to 
Wilson and Peterson (2006: 9-11) defines that teaching is a 
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straightforward enterprise; using textbook, teachers follow each pace 
directing students in what they should read and do. The teacher‟s 
effort teaches student, usually teacher uses media to make success 
teaching-learning process such as text book. Based on explanation 
some experts, teaching are an everyday activity by teacher to transfer 
knowledge for students in school. 
Unfortunately, what teacher has experienced is not unique or 
new. The theorists have argued that education has been used as a tool 
of oppression to teach People of Colour that their culture is inferior to 
the dominant White culture (Kohli, 2008: 179). In teaching process, it 
is able to appear racism because there is different culture. Minority 
group is just slavery whereas white is as superior group. The white‟s 
belief causes to make discrimination in teaching process. 
c. Learning 
Learning begins from learn. In dictionary (Wirth and Perkons, 
2008: 10) that learn can be described, as follows: 
1) To acquire knowledge of a subject or skill through education or 
experience; 
2) To gain information about somebody or something, or 
3) To memorize something, for example, facts, a poem, a piece of 
music, or a dance. 
Based on explanation above learning is a process to gain 
knowledge and information, can also memorize about something. 
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Learning is defined as an effect of experience on behaviour. The 
learning that occurs at time 1 is latent in that it does not yet produce 
a change in behaviour at that point in time (Houwer, Holmes and 
Moors, 2013). Learning gives an effect on people live. It can change 
their behaviour from the bad activities up to the good activities. 
According to Atkinson et al (in Wirth and Perkons, 2008: 10) 
describe learning as a relatively permanent change in behaviour that 
results from practice. In addition, learning increase students‟ 
knowledge, it also improve someone attitude.  
Learning is not only to students but also to teacher. The Oxford 
English Dictionary provides a definition that acknowledges the 
importance of teaching as a vehicle for learning, a welcome 
reminder for teachers. Teaching and learning always run well 
together. Based on explanation above that learning is an activity to 
acquire knowledge of a subject and information. It also can give 
experience to learner and change behaviour. 
d. Environment of education 
1) Family  
Human have beloved people in their life. It is family. The family 
have the capacity to provide an environment that support 
children to fulfil their cultural spiritual needs in addition to their 
basic development, health, educational, social and housing needs 
(Walker and Shepard, 2008: 1-2). Parents have the important 
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character to teach students. Sometimes socioeconomic and 
perceived status differences may discourage parents from feeling 
welcomed in the school (Cushner, McClelland and Safford, 
2005: 111). In fact, the parents‟ background is able to influence 
children‟s education. Children born from majority family, they 
will obtain the best education. In addition, they born from 
minority family, they will obtain on a level education. 
2) School 
Racism is not uncommon in schools. Every day, students go to 
school to gain knowledge. Racism is able to make degradation, 
stereotype, discrimination, etc. according to Kohli (2008: 187) 
states that the structural racism of this student‟s schooling ha a 
negative impact on the way she saw herself. It means that 
racism is able to cause the bad habit to students in school. 
3) Society 
Environment has the main influence to racism. Race is a social 
construct that changes overtime; it can hurt and feel 
disempowering in the moment; however, its impact is rarely 
isolated to that moment (Kohli, 2008: 181-184). Racism creates 
bad feeling in society. There, looking at some discrimination 
such as language, religion, gender and social.  
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B. Review of Anti-racism 
1. Anti-racism  
 Anti-racist has born since some year ago. According to Penketh 
(2000: 27) states that in the late 1970s and early 1970s anti-racist 
perspective began to emerge, which in contrast to previous policies based 
on assimilationist/ integrationist and multiculturalist perspectives went 
beyond a concern with individual prejudice and culture in order to 
expose the structural and institutional nature of racism in society. Many 
things occur in any aspects because of racism. Then, some groups appear 
to reject segregation, discrimination, slavery and unfair. It is anti-racism. 
It has the goal to give equality to minority group to obtain the same 
equality. Anti-racism comes from two words anti and racism. Based on 
Oxford Learner‟s Pocket Dictionary, anti means opposed against. Racism 
is unfair treatment of other races; belief that some races of people are 
better than others. Anti-racism are people who opposed unfair treatment 
about some races. 
 After the racism‟s impacts show in society, some thoughts turn up 
to reject racism. It is for prejudice or discrimination in institutional, 
individual or group. It is named anti-racist. According to Kirkham (2015: 
4) anti-racism is a thought and/or practice that seek to confront, and or 
eradicate and/ or ameliorate racism. It is good stead to directness by 
someone‟s life. Anti-racism is able to change thoughts to achieve 
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harmonious life. Based on explanation above anti-racism is a perspective 
which opposed about some races of people being better than others. 
 In addition, anti-racist should be shared to others. Kirkham (2015: 
13-14) states that the National Anti-Racism Strategy is to promote 
through three objectives: 
a. Create awareness of racism and how it affects individuals and the 
broader community. 
b. Identify, promote and build on good practice initiatives to prevent 
and reduce racism. 
c. Empower communities and individuals to take action prevent and 
reduce racism and to seek redress when it occurs. 
 Anti-racism‟s application is difficult. It needs some strategy to 
carry out it by society such as create awareness to racism; the good 
thoughts restrain racism, and team up to build anti-racism. And then, it is 
able to delete racism in environment. 
There are some impacts of anti-racism 
a. Impacts to the society 
Anti-racism related to equality a race. Assimilationist perspective are 
based on the belief in the cultural and racial superiority of white 
society and the associated belief that black groups should be 
absorbed into the indigenous homogenous culture (Penketh, 2000: 
24). Anti-racism in society has created assimilationist perspective and 
associated belief. They turn up a principle that Black group or 
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minority group is race which has equality. According to Kirp (1982: 
5) equality is one of the central elements in this peculiarly American 
conception of justice. It is needed in social life. And then, they have 
the right to obtain equality as White group or majority group in 
society. 
b. Impacts to the economic 
Much unemployment in an area, it causes crisis of economic. The 
black population were being blamed for rising levels of 
unemployment, revealing how, in times of economic crisis, 
governments still scapegoat the black population in order to detract 
from structural explanations of poverty and disadvantage (Penketh, 
2000: 18). This case is because of Black group. Therefore, 
government hopes Black population is able to reduce and handle this 
case. One kind of solution is to apply anti-racism. 
c. Impacts to the politics 
Politic has the main character in a country. No wondering, if 
racism occurs there. Racism causes the side which obtains 
intimidation. However, anti-racist has reduced it. According to 
Penketh (2000: 100) states that the problem of racism became 
reduced to the psychological problems of the victims of 
discrimination with personal adaptation to racism the solution on 
offer to black social workers and clients. The solution avoids racism 
to black social workers by using personal adaptation. It hammered at 
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psychological aspect. Mel king, a black social worker, ran for Boston 
School Committee in 1961 and 1963, but was not elected. He 
described three-stage theory of black political development (Cronin, 
2008: 66): 
1) The service stage. Black people from the 1940s into early 1960s, 
he felt, were subservient to white, dependent on their “good will” 
for access to goods, education, services, jobs, and housing.  
2) The organizing stage. Blacks in this stage acquired the skills to 
lead themselves. “Our collective voice began to be heard more 
clearly than our timid, individual pleas for entry, and the political 
implications for working together became more obvious”. The 
voice in this stage became evident in the 1960s, first in the 
South.  
3) The Institution-building. Blacks invented new organizations, 
such as private community schools, black banks. Community 
agencies and action groups to control their futures, politically 
and economically.  
There are three stages to develop Black politic. The first stage is 
the service stage. It has principle that black have to submissive to 
White in all of aspects. After many factors force Black to continue 
their development, they obtain the better live than before. And then, 
appearing the second stage is the organizing stage. This stage has 
principle that Black is obtained opportunity to join and accepted in a 
29 
 
 
 
discussion to determine a decision. The last stage is The Institution-
building. This stage makes possible Black will life expediently 
without discrimination. They start to stand alone. It proves with 
existence Black‟s community in education, economic and politic. 
2. Anti-racial Education 
 People need an education to guarantee their future. It does not look 
at who they are. They will obtain the gold future if they study in the best 
school. However, it is not obtained by minority groups because there is 
racism in some areas. They do not obtain fair in education. Then, some 
groups appear to reject unfair in education. It is anti-racism education.  
A brief history of anti-racist education and a theory of mono racism 
– the systematic oppression of multiracial people – provide context 
for the study. Anti-racist education in communities and colleges 
has supported U.S. social movement for racial justice. However, 
most anti-racist education program are not designed by or for 
students who identify with two or more races. Nor have such 
program generally sought to address multiraciality or racism. 
Hamako (2014: 1) 
 
 Anti-racial education has been obtained for students who have 
different races. It has turned up in some areas and obtain supported from 
the strength country. Anti- racial education is needed by all of races. 
Education is as the first contribution to go through a period of best life.  
According to Turney, Law & Philips (2002: 8) defined anti-racist in 
education. 
Anti-racist education is seen as more effective. What is more, the 
focus on culture(s) ignores specificities and side-steps the issue of 
the construction of race. By dealing directly with what it perceives 
as cultures, multiculturalism avoids dealing with issues of race and 
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racism by subordination social and political realities to cultural 
artefacts. 
 
 Anti-racial education does not look at special cultures. It avoids 
racism in many forms. Existence of racism is more and more make all of 
races become to ask, where it comes from. And then, why racism should 
exist. According to Ng, Staton & Scane (1995: 6-8) 
Anti-racist education argues that persistence of stereotypes and 
prejudices must be met with s comprehensive analysis of their 
origins by way of questioning existing social and political 
structures. The goal of anti-racist education is to change 
institutional policies and practices which are discriminatory and 
individual behaviours and attitudes that reinforce racism. 
 
 Racism in education is able to turn up because existence of 
stereotype and prejudice to every race in the school. And then, anti-
racism education presents to opposite with racism. It has the goal to 
change all of racism forms about discrimination in education in order to 
create peacefulness. According to Sefa Dei (2003: 2) defines that Anti-
racist education is proactive educational practice intended to address all 
forms of racism and the intersections of social difference (race, class, 
gender, sexuality, and disability). All of factors cause of racism will be 
lost. It causes anti-racial education. It is an important treatment to delete 
deviation in some education‟s aspects. Based on some experts‟ 
explanation anti-racial education is an approach to give equality in 
education to all forms of racism and the intersections of social difference 
(race, class, gender, sexuality, and disability). Moreover, it appears to 
break discrimination in the school toward minority.  
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 Anti-racial education is not easy to be accepted by all of society 
then it needs some strategy to promote this case. According to McLeod 
in Ng, Staton & Scane (1995: 4) states that there are some approaches 
used by multicultural and anti-racial in education, as follow: 
a. Education of culturally different group: this is designed to sensitize 
and prepare teachers to meet the needs of minority or culturally 
atypical students. Here we find programs such as English as a second 
language and transitional programs.  
b. Education promoting the understanding of cultural differences: 
programs of this sort advocate educational institutions‟ responsibility 
to understand the positive contributions made by culturally diverse 
groups.  
c. Education stressing cultural pluralism: the emphasis here is on 
advocating the recognition of ethnic and cultural diversity and the 
acceptance that citizens have a right to retain their cultural identity. 
Well-known programs such as the Heritage Languages programs 
figure prominently here. 
d. Bicultural education: these programs are designed to prepare students 
who can become competent in at least two cultures. 
e. Cultural / intercultural education: this approach highlights every 
aspects of multicultural education, namely, the concerns for cultural 
and linguistic continuity, issues related to ethnic and race relations, 
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aboriginal peoples‟ rights, integration of immigrants, bilingualism, 
and human rights.  
 It can be concluded that the way to promote anti-racial education 
by using the five stage. The first, educators have to understand first what 
it is different culture deeply. The second, they promote and explain 
comprehension more deeply about culture‟s differences and how they 
have to do. The third, it continues with stressing existence and 
introducing some cultures. The forth, there is education introduces more 
than a culture. The last, they have to learn how relationship between 
cultures. What kind other cultures are in order to entwine relation 
favourably. 
 There are some strategies and comments on factors that could 
make a multicultural difference in the following spheres: 
a. The content of the course of study (course refers to the entire degree 
or diploma, while „program‟ or „subject‟ refers to the component 
parts of the course). 
b. The way the course is organized into experiences that promote or 
neglect intercultural knowledge and perspectives. 
c. Training the trainers: the graduate research program. 
d. The partnerships between teacher education providers, schools, 
government departments and other agencies in the community and 
how they promote or neglect intercultural understanding. (Hickling-
Hudson, 2004: 2-3) 
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 It can be concluded that there are four strategies to comments and 
factors a multicultural differences. The first, the content is from learning. 
The second, the way of course gives explanation about experience which 
makes intercultural knowledge and perspectives ignore. The third, there 
is training. The last, it should be built partner between educators and 
education‟s environment. 
There are some impacts of anti-racial education 
a. Teacher 
1) Desegregation  
Teacher has the main character in making students‟ characters. 
According to Hickling-Hudson (2004: 1) states that teachers are 
able to strive to contribute to equity in the learning experiences of 
different ethnic, gender and ability groups. Anti-racial education 
can be carried out by a teacher in teaching-learning process. 
Teacher is able to be fair to all of students without so partial with 
races. 
2) Respect 
Feeling to respect to other races is one kind of strategies to apply 
anti-racial education. According to Lawren (2) states that what 
follows is a brief description of the essential elements of teaching; 
as well as the results or efforts to assess the impact of 
multicultural and anti-racist courses on white participants 
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specifically. Teaching-learning process carries out in class 
favourably by using respect to all of students‟ background. 
b. Students 
1) Advancement 
Anti-racial education obtains change to minority group. 
According to Kirp (1982: 7) defines that Appearing desegregation 
which can change in student attitude and achievement. Equality is 
obtained by all of races. It makes they believes in themselves 
more. And then, they will repair their attitude and future. 
Learning is one of way to obtain brighter future. 
2) Segregation 
Prejudice of racism is observably for white students. Race and 
racism were not intended to be left to black students. According 
to Penketh (2000: 111) states that anti-racist practice was to be 
developed by all students, black and white. Once again, however, 
white students‟ experiences were affected by their practice 
teacher‟s attitude. Anti-racism has applied in the school to Black 
or White. However, White students still show racism because 
they are influenced by experience factor. 
3) Desegregation 
Equality is the main anti-racial principle. According to Pine and 
Hilliard (1990: 4) state that; 
White students tend glibly to accept the idea of equality 
and multiculturalism or of the superior position of their 
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group in society without speculation or insightful analysis. 
They become oblivious to all but the most blatant acts of 
racism or ethnic discrimination and often re-label such 
acts as something else.  They seldom give serious thought 
to cultural, ethnic, or racial differences or to their meaning 
for and influence on individuals and group.  
 
Existence of equality, it cause discrimination lost in the class. 
And then, teaching-learning process is able to run well. 
c. The rule 
Anti-racism also occurs in a school‟s rule. According to Ng, Staton & 
Scane (1995: 53) defines that anti-racist education requires that 
dismantling racism within white society is the priority and it therefore 
values collective action that forges links across ad outside the school 
systems are the appropriate strategy for achieving this end. Anti-
racial education has known White students in order to achieve 
equality to all of students. 
 
C. Response 
 Response occurs after there is stimulus. Cambridge Advanced Learner‟s 
Dictionary states that response is an answer or reaction. Djalaludin Rakhmat 
(1999: 51) states that response is an activity from organizer, it is not positive 
movement from every activities appeared by stimulus. Abu Ahmadi (1992: 
64) states that response is a reaction as one of main function of soul; it can 
be meant as image of memory from monitoring and just impression. Ahmad 
Subandi (1982: 50) states that response is feedback which has great influence 
in determining to a good or not communication. Based on some explanation 
above, the researcher takes conclusion that response is a reaction to give 
effect to stimulus or activity. Steven M. Chaffe states that there are some 
three types of response such as: 
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1.  Cognitive 
Cognitive response relates to knowledge, skill, and information from 
someone. This response occurs if a reaction can be understood generally. 
2. Affective 
Affective response relates to emotion, demeanour, and value to someone 
activity. 
3. Connotative 
Connotative response relates to real behaviour such as action. 
From explanation above, researcher is able to take conclusion that there are 
three types of response. They are cognitive response to know about skill and 
information, affective response to know about emotion, demeanour and 
value, and then connotative to know about action. They are become as ways 
to measure response in the movie. Agus Sujanto (1991: 31) states that there 
are some responses, as follows: 
1. Response builds on the five sense 
a. Audit response is all of reactions to something heard such as sound, 
knock, etc. 
b. Visual response is all of reactions to something seen such as picture, 
view, things, etc. 
c. Sense of response is all of reactions from experience their self. 
2. Response builds on case 
a. Memorizing response is reaction to something happened. 
b. Illusion response is reaction to something now days. 
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c. Mind response is reaction to something in the future. 
3. Response builds on environment 
a. Thing response is a response to something around them. 
b. Word response is conversation response.  
 
D. Previous Related Study 
The researcher provides some information from the other researcher to 
prove the originally of this study. The first previous study is taken from 
Winda Febiana P, the student of Diponegoro University (2014) who 
conducted a research entitled “Anti-Racism on the Character of Herman 
Boone in Remember the Titans Directed by Boaz Yakin”. She describes anti-
racism promoted by Herman Boone in Alexandria, Virginia which has 
segregation between black and white people. He is the new coach in T.C 
Williams who has enthusiasm to join all of white players and black players. 
Anti-racism in this research is able to analyse intrinsic aspects and social 
effects in Alexandria. The researcher obtains the data with watching 
Remember the Titans as the primer data. The seconder data is from theory 
related to anti-racism, motif, attitude, social effects, and social characters. 
Winda‟s research has same with this research. It reflects from winda‟s 
research analyse about anti-racism in movie and character of herman bone in 
remember the titans. However, this research analyses anti-racial education 
and this research take Dangerous Minds movie as media to take the data. 
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The second previous study is taken from Tiana Puspita Dewi, the student 
of Semarang State University (2009) who conducted a research entitled “The 
spirit to Struggle Against Racism in Baraka‟s Poem Entitles Note for a 
Speech and Ka‟ba”. She describes the form of racism occurred and spirit to 
struggle against racism in two poems of Amiri Baraka entitled Notes for A 
Speech, and Ka‟ba. Since those poems describe about racism deals with 
Black People including African as their ancestor and ethnicity. The 
researcher uses the theory of racism and compares it with new structuralism 
theory. The researcher also uses four techniques to analyse the object of 
study, there are conducted in finding and collecting the data. They are 
reading, identifying, inventorying, and the last classifying the data. Tiana‟s 
research has same with this research. It reflects from Tiana‟s research 
analyse about racism the poem in Baraka‟s Poem Entitles Note for a. 
However, this research analyses anti-racial education. Before researcher 
knows about anti-racial, the researcher has to know about racism. It is one of 
the similarity this research with Tiana‟s research. 
The third previous study is taken from Anna Lea Todd, the student of the 
University of North Carolina (2008) who conducted a research entitled 
“Nice White Teacher: The Role of Racial Representations in Popular 
Culture and Teacher Education”. She describes concept of race, 
representation and pedagogy through the use of the school film Freedom 
Writers and Dangerous Minds. She reviews and analyses the user‟s comment 
on Internet Movie Database. The Analysis of comments are completed using 
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Hall‟s theory of reading, which attributes three kinds of reading “preferred,” 
“negotiated,” and “oppositional” readings.  Anna‟s research has same with 
this research. It reflects from Ana‟s research analyses about race in popular 
culture and teacher education. The data are taken from movie.  However, this 
research analyses anti-racial education to teacher strategies and students 
respond. This researcher takes Dangerous Minds movie. And then Anna‟s 
research takes Freedom Writers and Dangerous Minds. 
The last previous study is taken from Paramita Dewi Anggraeni, the 
student of the Islamic Studies Institute (STAIN) Salatiga (2012) who 
conducted a research entitled “The Analysis of Moral Value of The Danger 
Minds Movie”. She describes the analysis of moral value in the movie and to 
know implications of this movie in education. The methodology of this study 
is Descriptive Qualitative Research. From the analysis, it can be concluded 
that there are love and affection, respectful, bravely, kind and friendly, 
sensitive and not selfish honesty, hard work, patriotism, and responsibility. 
Paramita‟s research has same with this research. It reflects from Paramita‟s 
research analyse about Dangerous Minds movie. However, this research 
analyses anti-racial education in Dangerous Minds movie whereas 
Paramita‟s research analyses about moral value in Dangerous Minds movie.  
This research concerns on anti-racial education as reflected in Dangerous 
Minds movie. The researcher will describe the teacher‟s strategies to 
promote about anti-racial education and the students‟ responds to the 
strategies applied by teacher. The researcher uses the theory of racism, 
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racism in education and anti-racial education with structuralism approach 
and content analysis to analyse this movie. All of them are similarity and 
differences between the previous studies and this research. 
 
E. Structuralism Approach 
Structuralism has developed in French under of Ferdinand de Saussure 
(1857-1913). It bears from “Structure”. According to Abraham (2009: 126) 
Structure interchangeably with “form”, and regard it as primarily an 
equilibrium, or interaction, or ironic and paradoxical tension. Form is 
one of the most frequent terms in literary criticism, but also one of the 
most diverse in its meaning. It is often used merely to designate a 
genre or literary type (the lyric form, the short story form), or for 
patterns of meter, lines, and rhymes (the verse form, the stanza form). 
 
All of the literary forms create because if form. They are such as the 
lyric form, the short story form, the verse form, and the stanza form. It is 
made with the goal to perfect a work. According to Abraham (2009: 348)  
Structuralism is in explicit opposition mimetic criticism (the view that 
literature is primarily an imitation of reality), to expressive criticism 
(the view that literature primarily expresses the feelings or 
temperament or creative imagination of its author) and to any form of 
the view that literature is a mode of communication between author 
and readers.  
 
Creation is made have to arrange favourably in order to meaning can be 
arrived from author to readers. There is no ambiguity message. In addition, 
Structuralist has the kind structure to explain some aspects. According to 
Cuddon (2013: 684) 
Structuralism is a movement of though in the human sciences, 
widespread in Europe, which has affected a number of field of 
knowledge and inquiry especially philosophy, history, sociology and 
literary criticism. Structuralist theory considers all convention and 
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codes of information. In the theory of structuralism is the product of a 
system of signification or code. Codes are arbitrary (all signs are 
arbitrary) and without them we cannot apprehend reality. As far as 
literature and literary criticism are concerned, structuralism challenges 
the long-standing belief that a work of literature (or kind of literary 
text) reflects a given reality; a literary text is, rather, constituted of 
other conventions and texts.  
 
 Structuralism is a thought about human sciences such as philosophy, 
history, sociology and literary criticism. It is used with consideration some 
code or convention. Code can be made as arbitrary to understand a reality. 
Lavers (1982: 6) states that structuralism is the attempt, pioneered by the 
anthropologist Levi-Strauss, to use linguistics as a model for the study of 
other human symbolic systems as well as the philosophy which some though 
they could deduce from it. Linguistics‟ learning, it is useful to learn symbols 
in linguistics. Roland Barthers states that there are five codes, as follows 
(Cuddon, 2013: 131): 
Tabel 1. Kinds of code by Roland Barthers 
No. Kinds of code Definition Utility 
1. The 
hermeneutic 
code 
all the units whose function it 
is to articulate in various ways 
a question, its response, and 
the variety of chance events 
which can either formulate the 
question or delay its answer; 
or events constitute an enigma 
and lead to its solution.   
This is the story-
telling code, which 
pose questions, and 
bring about suspense 
and mystery by means 
of the narrative. 
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2. The proairetic 
code (action of 
choosing) 
This code describes the way a 
code of actions is constructed 
for the reader: the sequential 
logic of action behaviour. 
As Barthes puts it: the 
proairetic sequence is 
never more than the 
result of the artifice of 
reading. So it governs 
the reader‟s 
construction of plot. 
3. The symbolic 
code 
This gathers together the 
patterns of antithesis in the 
text. 
These „groupings‟ are 
repeated by various 
mode and means in the 
text. 
4. The semic 
code 
The code of semes and 
signifiers and thus of 
recurrent connotations or 
themes in the text 
This code makes use 
of hints or flickers of 
meaning generated by 
certain signifiers. 
5. The referential 
or cultural 
code 
This code groups all the 
references in the text to the 
cultural and social 
background and knowledge of 
Balzac‟s period; thus it is 
concerned with the 
assumptions that Balzac 
makes. 
This is text code to the 
culture and social 
background. 
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 There are five codes can be used in structuralism. The first code is the 
hermeneutic code. It usually can be used in story telling or narrative. It is 
code‟s unity has function to talk about question and response. The second 
code is the proairetic code. It has function to describe an action to reader. 
The third code is the symbolic code. It has function to explain the meaning of 
text. The forth code is the semic code. It is sign which show a connotation 
and theme in a text. The last code is the referential or cultural code. It is 
reference in the text that explains about culture and social background. 
Based on explanation above, structuralism approach is a model for the 
study system of signification or code in literary work and linguistic, etc. The 
researcher uses structuralism approach in this research by using Cuddon‟s 
theory. It is an appropriate theory to supports the research than the other 
theory because there are some elements used by the researcher to analyse. 
The researcher uses code to analyse the content of plot in movie which has 
sense about anti-racism education. Abraham‟s theory does not support 
because this theory explains about structuralism to poetry, lyric, poem, etc. 
Barthers‟s theory does not support this research because the structuralism 
explains about linguistic, whereas the researcher focuses about elements of 
movie.  
In conclusion of this research, structuralism approach is a system 
which creates an object as movie. It forms some elements such as plot, 
character, setting, etc.  In addition, this structure extends a sense which is 
focused by the researcher in anti-racial education. The researcher uses the 
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The proairetic code because the researcher analyses the action from the 
characters from the movie which depict anti-racial education and make 
construction from the action. 
 
F. Synopsis of Dangerous Minds Movie 
 Dangerous Minds movie is one of educated movie which reflects anti-
racial education in school. The characters in dangerous mind movie such as 
LouAnne Johnson as teacher, Hal Griffith as teacher and Louanne‟s 
friend,George Grandey as headmaster of Parkmont High School, Carla 
Nichols as headmaster assistant, Mr and  Mrs. Sanchero, Mr. Santiego,  
Mary Benton, Irene Roberts And also there are many students in Louanne‟s 
class such as Raúl Sanchero, Emilio Ramírez, Callie Roberts, Cornelius 
Bates, Gusmaro Rivera, Durrell Benton, Angela, Nikki, Kareem, etc. 
Dangerous Minds movie tells Louanne Johnson or Mrs Johns. She was 
an ex-marine who become an English teacher in Parkmont High School. She 
teaches a smart students‟ group which has some educations or has no 
education, and obtains bad luck in their lives. Mrs Johns decides to obtain 
their belief and make alteration their lives. She has literature ability and 
experience as marine then she have no teaching certificate. She resigns from 
her job because she divorces with her husband. She accepts a job 
conveniently when Carlo Nicholas, A vice headmaster of Parkmont High 
School offers her a special academic class with salary about $24.700 every 
month. 
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The first day, Mrs Johns has enthusiasm because she is promised to 
obtain the smart students. However, it is different with real condition 
because she meets with the naughty and uncontrolled students. They come 
from many races. When Mrs Johns joins in the class, they still sing, chat and 
enjoy with their importance. She tries to require their attention however they 
ignore her asking. The first person met by her is Giffith as her co-worker. 
Mrs Johns is jealous with his class. Giffith tries to warn how the way to 
handle students in the special class. The key of this case is teacher have to be 
able to focus students‟ attentions. Afterwards, in the house Mrs Johns thinks 
how the way to handle her case. At night, she reads the teaching books and 
obtains her friend‟s suggestion to catch her students‟ attention.  
Finally, Mrs Johns finds solution. She decides to teach karate in the first 
meeting, and introduces herself as ex-marine. When her two students are 
Raul and Durrel give respond and execute her teaching propitiously, Mrs 
Johns gives good score to her students on condition that they have to defend 
until the end in order to they are able to graduate from their Parkmont High 
School. These attention and enthusiasm are used to teach many vocabularies, 
conjugation of word, meaning of word and meaning of sentence. Students 
start joy such as Callie, Raul, Durrel with teaching-learning process. They 
are smart students to respond their subject given by teacher. The first Mrs 
Jonh‟s success obtains hard expostulation from headmaster because she 
teaches karate to her students. She tries to explain that it only to get attention 
from students however she has to follow the school‟s curriculum.  
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Mrs Johns continues her effort to teach about vocabulary and the 
vocabulary‟s function with giving chocolate and snack for they who answer 
or explain correctly. Motivation which forms strongly is continued with 
challenge to understand about poetry. Mrs Johns gives assignment to read 
and understand poetry. She will give price to them if they make a success of 
challenge. All of them will go to parachute jump. They have not to pay 
because she says that it is paid by the board of education. In the fact, all of 
costs are paid by Mrs Johns.  
The new problem appears when Raul and Gusmaro fight with Emilio. 
Mrs Johns tries to separate them however she carries out a serious fault with 
saying that Emilio is bigger and stronger than Raul and Gusmaro then he 
have not to fight with them. This situation shows an insulting toward them. 
Without Mrs Johns‟ knowing, their fighting occurs in the school. Raul and 
Gusmaro gang up on Emilio. They obtain punishment to not go to school for 
three days, whereas Emilio obtains the hard warning from the school. Mrs 
John want to help Emilio steeped, however he rejects her helping. At the 
same day, Mrs Johns arrives to Raul‟s house. She explains to Raul‟s parents 
angry that Raul is not wrong. He does not start fighting and look his race 
after. Moreover, Mrs Johns says that Raul is one of favourite student, smart 
and funny. Her statement makes Raul and parents gloried. Afterwards, Mrs 
Johns carries out the same visit for two students. She obtains much admired 
include from Emilio. In the result, she is supported by Emilio to teach in the 
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class although the other students are noisy. He wants to join on discussion; 
this matter never carries out before. 
Mrs Johns often says that her students are not victim of racism. They 
have equality right for their lives. She keeps her promise to invite her 
students going to garden hall and obtains a warning more from headmaster. 
Her struggle does not stop at that time. She arranges Dylan-Dylan Contest 
which the winner will accept a reward to obtain dinner in higher and famous 
restaurant with her. The contest is a competition to look for similarity a 
poetry written by Bob Dylan about death with another poetry which written 
by Dylan Tomas. 
All of students go to library to win this contest. However this contest is 
won by Raul, Durrel and Callie. They accept reward to their efforts. At this 
moment, Mrs Johns is only companied by Raul because Callie and Durrel are 
not able to join dinner. They have to work every night. Mrs Johns decides to 
give package for them. The new problem appears when Raul rents $200 to 
buy coat to creditor. He has to return on some days. If he does not return the 
money, he will die.  
Mrs Johns faces problem about Callie who was pregnant and decides to 
out from the Parkmont High School. She will join in Clearview. It is a school 
which teaches the way to take care of baby and becomes the best young 
mother. Mrs Johns struggles to defend Callie in order to she obtains to 
continue her study. Finally, Mrs Johns knows that the pregnant students are 
allowed to study in the Parkmont High School. There is no interdiction about 
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this case. However Giffith makes discrimination on the role with her reason 
that this case will give negative effect to the other students. Mrs John tries to 
persuade Callie to consider her decision. However Callie‟s decision has been 
supported by her mother. She assumes that Mrs Johns is a woman who never 
gets married and does not understand about children. 
Students start addiction with reward when they learn the new poetry. 
However, Mrs Johns is able to teach that knowledge is a reward to them. She 
explains that they are able to speak up and understand something, know 
cerebration, and practice the thought process of something is a reward. 
Learning is able to practice contemplative faculties. Every new idea makes 
muscle in the brain which has function as the importance thing in the live. 
In addition, the other problem appears when Durrel and Lionel resign 
from school. It is caused by their mother. She thinks that Mrs Johns has 
given negative effect to her children with teaching poetry and future. She 
assumes that those are not realistic to her children‟s live. However all of the 
problems are not hard problem for Mrs Johns.  
 The problem comes to Mrs Johns ceaseless. It is a hardest problem faced 
by her when she is not able to help Emilio to solve his problem. Emilio is 
accused by a man from the other Parkmont High School‟s students. He is an 
anaesthetic seller who assumes Emilio has arrogated his girlfriend. Emilio 
will be killed by him. Mrs John protects Emilio with giving home stay in her 
house. Emilio has planned to kill him first before he kills Emilio. However 
Mrs John gives advice in order to Emilio is not wrong in solving this 
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problem. She also suggests to inform this case and to ask protecting to 
headmaster.  Emilio will execute Mrs John‟s suggestion. Unfortunately, 
Emilio is allowed to go into headmaster room because he does not knock the 
door. Mrs Johns asks to headmaster whether Emilio comes and tell 
something to him. However the headmaster answers that he has given Emilio 
to leave his room because he does not knock the door. Mrs Johns is 
disappointed with this case. In the same day, Emilio is found pass away near 
his school. 
Mrs Johns feels sorrow and decides to resign teaching in the end of 
semester. However, her students bring back Mrs John to teach in the class. 
They tell about her material which contains about choosing a life and never 
giving up to failure. In the last day, Mrs Johns teaches students. Callie comes 
to join in the class and bring back Mrs Johns that all of students still need 
Mrs Johns to create their future. They promise to learn seriously. Finally, 
Mrs Johns want to come and find back her spirit to create what she has 
struggled during this time. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design 
 This research is descriptive qualitative research. Leedy and Ormrod (in 
Wiliam, 2007: 65) research is the process of collecting, analysing, and 
interpreting data in order to understand a phenomenon. Gay (2006: 399) 
defines that qualitative research is collection, analysis and interpretation of 
comprehensive narrative and visual data in order to gain insights into a 
particular phenomenon of interest. In the other word, Sugiyono (2014: 1) 
states that qualitative method is a research method which is used to observe 
natural object situation. 
 Based on these statements, the researcher concludes descriptive qualitative 
research is a process research that explains on describing and analysis by 
telling and interpretation them. This research focuses about anti-racial 
education such as how teacher‟s strategies to promote it and how students‟ 
respond about it.  
  
B. Data and Source of Data 
 Data are all of information needed in a research. The researcher will obtain 
the data by audio – visualization (scene) and dialogues on the movie to give 
the strength of data. Zins (2007: 480) defines that data is a symbol set that is 
quantified and/or qualitified. The data of this study is taken from Dangerous 
Minds Movie. The events involve anti racial education in English class of 
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Parkmont School. It can be analysed from Mrs. Lounne Johnson as English 
Teacher, Mr. Hal Griffith as teacher, Mr. George Grandey as Parkmont 
Headmaster, Ms. Carla Nichols as headmaster‟s assistant, Mary, and Emilio, 
Callie, Raul, Durrel, Angela etc as students.  
 This research has primary source. WCLG (2) states that the primary 
sources are usually the original or raw research, i.e. the materials that 
researchers have personally gathered and analysed in their work. The primary 
source in this study is Dangerous Minds movie that directed by John N. Smith 
and has duration 95 minutes. Researcher focuses on sense about anti-racial 
education.  
 
C. Research Instrument 
 In identifying the study, the researcher needs some instruments to support 
it. It used for collecting the data. The instruments divided in to main 
instrument and supporting instrument. The main research instrument is the 
researcher herself. Creswell (2007: 38) reveals that the researcher is the key 
instrument who actually gathers the information. It is supported by Dangerous 
Minds Movie, document, subtitle, dictionary and computer. The instruments 
will make the researcher easier to finish the research. 
 
D. Technique of Collecting Data 
 Data collecting technique is efforts carried out by researcher to find the 
data. There are some stages to collect the data, as follow: 
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1. Watching directly and completely Dangerous Minds movie for many 
times. 
2. Investigating problems in teacher strategies that are performed to promote 
anti-racial education and the students respond to the strategies applied as 
reflected in Dangerous Minds movie. 
3. Collecting the data by focusing teacher who performs to promote anti-
racial education and the students respond to the teacher who promote anti-
racial education as reflected in Dangerous Minds movie. The researcher 
has collected the data on November-December 2016. The researcher got 
18 classifications of teacher perform to promote anti-racial education and 
students responses about the teacher who promote anti-racial education on 
the movie. It consist 8 classifications of teacher‟s strategy and 10 
classifications of students responds. The researcher got the whole of data 
as many as 29 data. 
4. Classifying the data based on teacher who performs to promote anti-racial 
education and the students‟ responses to the teacher as reflected in 
Dangerous Minds movie. The researcher classified the data as follow: 
a. The numeral 01,02,03,04….. are used the order of data number. 
b. The use of abbreviation in Capital character on bracket to show anti-
racial education, as follow: 
1) TS : Teacher 
2) SR : Students‟ responses 
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c. The use of abbreviation in Capital character on bracket to show the 
form of anti-racial education which shows from teacher‟s strategy and 
students respond, as follow: 
1) CR : Criticism 
2) EQ : Equality 
3) BM : Choosing a Better Material 
4) PT : Protection 
5) SP : Sympathy 
6) AP : Appreciation 
7) ST : Stereotype 
8) PR : Protest 
9) TR : Threat 
10) CV : Convincing 
11) IC : Incredulous 
12) RS : Rebuttal Statement 
13) IA : Initiative Act 
14) PA : Participation 
15) CS : Consciousness 
16) IN : Inspiration 
17) PO : Positive Threat 
18) CL : Claiming 
19) PN : Persuasion 
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d. The use of capital M and number to indicate the time when the anti-
racial education appears. 
 The data classification is based on number, classification and time. 
Each data are showed in the time of movie. Furthermore, the dialog of the 
speaker also as a proof when data has identified. For instance, 
01.TS.CR/M.00:23:00 means that it is the data number 01 that contains of 
teacher strategy to show criticism at the 00.21.15 minute. 
 
E. Technique of Data Analysis  
 The researcher does not only collecting of data, but also she analyses the 
data to obtain the research‟s results. In this research, the researcher uses 
content analysis. Gao (1989: 6) states that Content analysis is a set of 
procedure for collecting and organizing information in a standardized format 
that allows analysts to make inferences about the characteristics and meaning 
of written and other recorded material. Elo and Kyngas (2007: 107) state that 
content analysis is a method that may be used with either qualitative or 
quantitative data and in an inductive or deductive ways. In addition, Wiliam 
(2007: 69) defines that content analysis review forms of human 
communication including books, newspaper, and films as well as other from 
the content in the human communication.  
 Based on three theories above, the researcher concludes that content 
analysis is a method used to analysis a qualitative or quantitative research. 
Content analysis has two forms to analysis, they are deductive and inductive. 
Deductive is used by researcher who will analyse quantitative research. In 
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addition, inductive is used by researcher who will analyse qualitative research. 
In this research, researcher uses inductive because she will analysis qualitative 
content analysis. According to Elo and Kyngas (2007: 107) states that 
Inductive content analysis is used in cases when there are no previous studies 
dealing with phenomena or when it is fragmented include open coding, 
creating categories and abstraction. There are some stages to analysis the data, 
as follow: 
1. Prepare the Data 
In this stage, the researcher collects data with watching Dangerous Minds 
movie. It is focused to scene and dialogue in the Dangerous Minds movie. 
2. Define the unit of analysis. 
The researcher identifies speaker and hearer in anti-racial education from 
Dangerous Minds movie. What the action and sentence show teacher 
perform to promote anti-racial education and students response to teacher 
who perform to promote anti-racial education in this movie. From the 
action and sentence, the researcher constructs them by the symbol or word 
which depicts anti-racial education. It is analysed by structuralism 
approach. 
3. Code all the data 
Giving each data a code. The code is made with a purpose to make data 
identification and to be easier to analyze. The code represents as follow: 
a. The number of data such as 01, 02, 03 …. are used the order of data 
number. 
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b. The scene of data such as SC and number are used to show evidences 
of data. 
c. The name of character that used to promote anti-racial education. 
Mr. George Grandey : GG 
Ms. Carla Nichols  : CN 
Louanne Johnson  : LJ 
Hal Griffith  : HG 
Emilio Ramirez  : ER 
Callie Roberts  : CR 
Durrell Benton  : DR 
Raul Sanchero  : RS 
Jody   : JD 
Student 1   : S1 
All Students  : AS 
d. The use of capital M and H: M: S (number) are used to indicate the 
time when the anti-racial education appears. 
 For instance 01.SC9.LJ/M.01:24:75-01:33:09 means that it is the 
data from the film entitled Dangerous Minds has number 01 that appears 
from Louanne Johnson at  01:24:75 until 01:33:09 minute. 
4. Analyzing the data 
The data based on teacher who perform to promote anti-racial education 
and students responses to the teacher on this movie. In this stage, the 
researcher begins to analyse the data based on the theory of anti-racial 
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education. The theories are used by McLeod and Steven M. Chafe 
theories.  
5. Drawing Conclusion from the data 
Drawing conclusion and suggestion based on the data analysis. After the 
researcher analyzed the data, the researcher draw a conclusion based on 
she has found from the analysis. Suggestion are also needed to make this 
research more complete.  
 
F. The Trustworthiness of the Data  
 Trustworthiness of data is needed to check the trust of data. In this 
research, the researcher asks proof reader such as her lecturer in order to 
support the trustworthiness of data. Mr. Bayu Dewa Murti, M.Hum is the 
lecturer who helps the researcher to check the data because he is a lecturer 
who is highly competence about racism. And then, he also did the research on 
movie that why there is a correlation between his researches with my research 
on movie as well. He is also as and partner discussion related to the data. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Research Finding 
In research findings, researcher shows the main characters who have 
contributed in teacher strategies perform to promote anti-racial education and 
students responses to strategies applied by teacher in Dangerous Minds 
movie. The characters on this movie is Ms. Louanne Johnson as a teacher, 
meanwhile Hal Griffith as colleague, George Grandey as headmaster of 
Parkmont High School, Carla Nichols as headmaster assistant, Mr and Mrs. 
Sanchero, Mary Benton, Irene Roberts, Waiter. And then, there are many 
students in Louanne‟s class such as Raúl Sanchero, Emilio Ramírez, Callie 
Roberts, Cornelius Bates, Gusmaro Rivera, Durrell Benton, Angela, Nikki, 
Kareem, etc. These main characters take a part in teacher strategies perform 
to promote anti-racial education and student responses to strategies applied 
by teacher in Dangerous Minds movie. 
After the process of data reduction, the whole data of teacher strategies 
perform to promote anti-racial education and students responses in movie to 
strategies applied by teacher that are found by the researcher in Dangerous 
Minds movie are 29 data. The classifications of whole data are 20 
classifications. It consists 10 classifications of teacher strategies in movie 
perform to promote anti-racial education. It also has 12 data. Additions, the 
classifications of student responses in movie to strategies applied by teacher 
 
 
 
 
59 
are 10 classifications. It also has 17 data. Results of this research, explained 
as follow:  
Table 2. Research finding 
No. Categories Classifications Numbers 
1 Teacher a. Criticism 1 
   performs b. Equality 1 
  
to promote anti-
racial education 
c. Choosing a Better Material 1 
  
 
d. Personal Approach   
        1) Protection 2 
        2) Sympathy 2 
        3) Appreciation 1 
    e. Stereotype 1 
    f. Protest 1 
    g. Verbal Threat 1 
    h. Convincing 1 
2 student responses in  a. Incredulous 2 
  movie to teacher b. Rebuttal Statement 3 
  
 
c. Initiative Act 2 
    d. Participation in discussion 1 
    e. Consciousness 1 
    f. Convincing 3 
    g. Inspiration 2 
    h. Positive Threat  1 
    i. Claiming 1 
    j. Persuasion 1 
Total 29 
 
1. The teacher performs to promote anti-racial education in Dangerous 
Minds movie 
a. Criticism 
 The criticism presents when Ms. Louanne knows that My Darling 
My Hamburger book is the book which covers all of material in 
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curriculum. It is given to students as the book which should be learnt 
however the material of book does not appropriate with the necessary 
from the students. An addition, she decides to choose a sentence “We 
choose to die” in order to students want to learn in the class. She has 
reason to teach this sentence because she finds her students do not 
understand what the meaning from verb, noun, adverb, etc. This is 
interested sentence to her students. It shows in the introduction of plot 
on scene 6 at 00:23:00 – 00:23:28. Ms. Louanne‟s critic presents to 
Headmaster and Ms.Carla as showed on the scene below: 
01.SC6.LJ/M.00:23:00-00:23:28 
 
 
 
 
Picture 1.1.1       Picture 1.1.2             Picture 1.1.3 
 
Headmaster : If you simply follow the curriculum dictated by 
the Board of Education. 
Ms. Louanne : Well, um. Sir, that's almost impossible. Most of 
my students don't even know what a verb is. 
Ms. Carla : If you're going to teach them, I'm sure there's a 
better sentence than “We choose to die." 
Ms. Louanne : I'm sure there are but I needed a sentence that 
would get their attention. And, well. It had to be 
better than this. 
 
 This case shows the teacher performance to promote anti-racial 
education because teacher criticizes the book as media to learning in 
the class directly to headmaster. The teacher is a white. She assumes 
that her students are able to get better material from her than that 
book. The solution of the case is teacher choose the sentence “We 
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choose to die” as the interested material to be analysed by students. 
Finally, they understand about structure of the sentence.  
b. Equality 
 Ms. Louanne has made her students interest to join her class. They 
learn about poem which teacher assumes better than My Darling My 
Hamburger book. She makes the game that anyone who learns the 
poem, they will go to parachute jumps and buy many meals.  Durrel, 
Angela and other students ask who will buy its expense. They are 
minority students. She talks that the board of education will pay it. It 
shows in the introduction of plot on scene 7 at 00:26:33 – 00:26:35, 
Ms. Louanne‟s gives equality to her students as showed on the scene 
below: 
02. SC7.LJ/M.00:26:33 – 00:26:35 
 
 
 
        
 
 Picture 1.2.1      Picture 1.2.2        Picture 1.2.3 
Ms.louanne : When we finish this assignment, I'm gonna take 
all of you to a place that has the highest parachute 
jumps. The biggest roller coaster, the best rides the 
most delicious hot dogs... the hardest games. And 
the best prizes in the world. 
Students : You're kidding. For real? 
Durrel : And we don't gotta pay for it. 
Ms.louanne : Huh? 
Durrel : And we don't gotta pay for it? 
Ms.louanne : Not a penny. 
Angela : So then, who pays? 
Ms. Louanne : The Board of Education. 
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 This case shows the teacher performance to promote anti-racial 
education. Teacher tries to give equality to all of students (minority 
group) that they are cared by the government. An addition, they also 
get the good service in education. It is same matter with majority 
group. Ms. Louanne‟s tries to give equality to her students though she 
has to spend her money. It carries out as reward to them.  
c. Choosing a Better Material 
 My Darling My hamburger is a book which should be learnt by 
students. It is curriculum in the Parkmont School. However, this book 
does not have the best contain. It is bad to be learnt by them. From 
this problem, Ms. Louanne takes decision to give other material in 
order to students get better material on teaching-learning process. One 
of these materials is poem. It is showed in the introduction of plot on 
scene 7 at 00:25:34 – 00:26:28. Bob Dylan is one of poems which are 
taught by her. They discuss about the mean every single line in order 
to her students able to develop and train their skill. It is showed on the 
scene below: 
03. SC7.LJ/M. 00:25:34 – 00:26:28 
      
 
 
 
 Picture 1.3.1  Picture 1.3.2   Picture 1.3.3 
Ms.louanne : Poetry? Well because if you can read poetry, you 
can read just about anything. When you're ready 
for poetry, you're ready for bear.  
All students : I say, bring on the bear! 
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Raul : I'm always ready for bears!  
HUERO : I'm always ready to see you bare. 
Jody : Shut up, stupid. 
Ms. Louanne : Oh, yeah? Oh! Oh!  Well, okay, here's the bear. 
All students : What the fuck is that? 
Ms.louanne : I just happen to have copies of a poem written 
by the greatest poet.  
All students : My Darling, My Hamburger. 
 
     This phenomena is able to construct the teacher performance to 
promote anti racial education, Ms Louanne as English teacher wants 
to give the better teaching in the class in order to her students become 
better person. Opportunely, her students come from minority students. 
So, she gives the better material. In the result, her students are better 
than before and they are able to think critics. Ms. Louanne Johnson, as 
majority group, risks to against the role by choosing a better material 
from her students. It is anti-racial education because the main 
concepts of it are equality and the fair treatment. Majority students 
learn about poem. However minority students do not have time to 
learn about it. They give stereotype that they live to be slavery to 
majority group. 
d. Personal Approach 
1) Protection 
 Ms. Louanne Johnson has many students who come from 
different races. Raul and Emilio are her students. They get the 
fighting to maintain their race. The first, she separates them which 
located near the stair by asking Emilio does not disturb Raul. With 
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depending self-esteem as the reason, they fight and get 
punishment to expel three days. After they are turned back at 
home by school, Ms. Louanne tries to come to Raul‟s house to 
discussion about this case. It showed in the rising action of the 
plot on scene 11 at 00:43:03 – 00: 43: 05. She said that Raul just 
protects his self as showed on the scene below: 
04. SC11.LJ/M. 00:43:03 – 00:43:05 
 
 
 
 
 
 
              Picture 1.4.1   Picture 1.4.2 
 
Mr.Sanchero : He gonna get punished big for what he done. 
Don't you worry about that?  
Ms. Louanne : But he didn't do anything wrong.  
Mr.Sanchero : Why he expelled for three days?  
Ms. Louanne: I know. I know. But he didn't start the fight. He 
was defending himself from a bigger boy. He was 
protecting himself. 
 
 Actually, this phenomena show the teacher performance to 
promote anti-racial education. Teacher does personal approach by 
using come to students‟ house to give fair that minority group get 
punishment is not because they have bad attitude. It also protects 
Raul from the result of this case. Raul is a Mexican. She gives 
statement which makes Mr and Mrs. Sachero to be calm with 
saying that their son is not wrong, this situation is just 
disagreement. In education world, this is one of strategies which 
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should be had by teacher in order to form the better students‟ 
mental. From the anti-racial education, Ms. Louanne, a majority 
group, risks to come to Raul‟s house to give the fair treatment.  
2) Sympathy 
 Callie Robert is one of female students from minority 
group. She is Black. In the middle period, she is pregnant. It gives 
impact to her study. There is the rule which prohibits continuing 
her study. An addition, she has to go the Clearview. It is a place to 
learn becomes a mother. Ms. Louanne comes to Callie‟s house to 
explain that she should not go to Clearview. She is able to 
continue her study in the Parkmount school because the rule just a 
discrimination to minority student. Ms. Louanne just invites Callie 
still to learn in the class. It is showed in the rising action of the 
plot on scene 19 at 01:08:44 – 01:09:07. She feels sympathy to 
Callie as an active student has to resign for her study as show on 
the scene below: 
05. SC19.LJ/M. 01:08:44 – 01:09:07 
 
 
 
 
         Picture 1.4.3        Picture 1.4.4    Picture 1.4.5 
Callie    :Hi. 
Ms. Louanne :Hi. I'm sorry to just bust in you like this, but I 
have the most wonderful news, and I wanted to 
come tell you personally. You do not have to go to 
Clearview. There is nothing in the rules that says 
you can't stay exactly where you are.  
Irene roberts :But, uh, she already enrolled in Clearview.  
 
 
 
 
66 
Ms. Louanne  :That's all right. But she doesn't have to go there. 
 
This phenomenon shows the teacher performance to promote 
anti-racial education. After Ms. Louanne knows truth about 
Callie‟s case, she comes to callie‟s house as personality. She cares 
her. She wants to give her best to students. Though Callie is a 
minority student, she has equality to study in the Parkmont and 
get the education. So, Ms. Louanne meets Callie personality. It is 
personal approach. Teacher is able to this strategy when students 
get problem in the school to give a solving without looking at 
who students are. 
The other evidence, it appears to Durrel. He is also a black 
student. When he won Dylan-Dylan contest, he is invited to have 
dinner with Ms. Louanne, Raul and Callie. However he does not 
come to the restaurant moreover he never comes to the class 
again. Ms. Lounne, a white teacher, come personality to his 
house. She asks why he does not come to the class. However, 
Durrel‟s mom, Mary Benton, interdicts him to continue his study. 
Mother assumes that the Louanne‟s material should be learnt by 
his son. They do not have time to learn poetry or poem. It showed 
in the rising action of the plot on scene 21 at 01:11:47 – 01:12:16. 
As black, they have to hard working to live. For Mrs. Mary 
Benton, learning poem just spends out her son‟s time as on the 
scene below: 
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06. SC21.LJ/M. 01:11:47 – 01:12:16 
 
 
       
 
 
 Picture 1.4.6  Picture 1.4.7  Picture 1.4.8 
 
Durrel  :Hey, Miss Johnson. 
Ms. Louanne  :Hey! Haven't seen you guys in a week. I thought 
maybe you got lost on your way to class. I wanted 
to help you find your way back.  
Mary Benton : Get on inside. Clean up that pigsty of a room.  
Ms. Louanne : Hi. I'm Louanne Johnson. I'm the boys' teacher. 
Mary Benton  : I know who you are. You're that white bread bitch 
messing with my babies' minds. 
 
  This phenomena shows the teacher performance to promote 
anti-racial education, Ms. Louanne comes to Durrel‟s house 
because she feels sympathy to his future. She has waited Durrel‟s 
news why he does not come back to class again. The school does 
not give new anything. She decides to come to his house 
personality to ask this problem. She never looks at who Durrel is, 
where Durrel come. To coming the Durrel‟s house, Ms. Louanne 
has to risk her reputation as a white. However, she shows anti-
racial education. This strategy should be had by teachers. They 
are not only related to teaching as teacher‟s job but also they have 
to pay attention to the students‟ problem such mental, spiritual, 
and skill without looking at students‟ background.  
The next evidence, Raul and Emilio get the fighting to 
maintain their race. With depending self-esteem as the reason, 
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they fight and get punishment to expel three days. Raul is a 
Mexican and Emilio is a Spain. Raul does not accept if Emilio is 
contemptible his self. After they are turned back at home by 
school, Ms. Louanne tries to come to Raul‟s house to discussion 
about this case. It showed in the rising action of the plot on scene 
11 at 00:43:03 – 00:43:41. She feels sympathy to this case. It has 
purpose to ensure Raul‟s condition as showed on the scene below: 
07. SC11.LJ/M. 00:43:03 – 00:43:41 
     
 
 
 
       Picture 1.4.9       Picture 1.4.10        Picture 1.4.11 
 
Mr. Sanchero : So, He gonna get punished big for what he done. 
He gonna get punished big for what he done. 
Ms.Louanne : But he didn't do anything wrong. 
Mr.Sanchero : Why he expelled for three days. 
Ms.Louanne : I know. I know. But he didn't start the fight. He 
was defending himself from a bigger boy. He was 
protecting himself. 
Mrs.Sanchero : Why they send him home? 
Ms. Louanne : It's just school policy. It gives the other boy time 
to cool down. I'm here because I just wanted to 
tell you both personally what a pleasure it's been 
having Raul in my class this semester. You must 
be very proud. 
 
This phenomena shows the teacher performance to promote 
anti-racial education, she feels sympathy to Raul‟s condition. She 
comes to Raul‟s house and meets Mr and Mrs. Sanchero to 
explain that Raul is a good student. And then, She want to look at 
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how his condition. She (Majority group) cares his student 
(Minority group). In this situation, Ms. Louanne deletes racism. 
3) Appreciation 
 Raul and Emilio‟s case makes Ms. Louanne Johnson as 
their teacher think how the way to help Raul and Emilio from this 
problem. They get punishment to expel three days. Ms. Louanne 
comes to Raul‟s house to discussion about this case. It showed in 
the rising action of the plot on scene 11 at 00:43:15 – 00:43:57. 
She talks about Raul‟s achievement during he becomes her 
student. It has purpose to give appreciation Raul‟s performance in 
order to his parents proud of him as showed on the scene below: 
08. SC11.LJ/M. 00:43:15 – 00:43:57 
       
 
 
 
 Picture 1.4.12           Picture 1.4.13         Picture 1.4.14 
 
Ms.louanne : I know. I know. But he didn't start the fight. He 
was defending himself from a bigger boy. He was 
protecting himself. 
Mrs.Sanchero : Why they send him home? 
Ms. Louanne : It's just school policy. It gives the other boy time 
to cool down. I'm here because I just wanted to tell 
you both personally what a pleasure it's been 
having Raul in my class this semester. You must be 
very proud. 
Mr. Sanchero : Yes. 
Ms. Louanne : He’s, Um well, he’s very bright, funny, and 
articulate. The truth is he’s one of my favourites. 
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 This phenomena shows the teacher performance to promote 
anti-racial education, she gives appreciation about Raul‟s ability. 
It is a motivation in order to Raul does not give up continuing her 
study. Raul is a minority student. Teacher needs to give 
appreciation to students‟ achievement. It is able to give positive 
impact to their development in the school.  
e. Stereotype 
 Ms. Louanne Johnson has many students who come from different 
races. Raul and Emilio are her students. Raul is a Mexican and Emilio 
is a Spain. Raul does not accept if Emilio is contemptible his self. 
They get the fighting to maintain their race. The first, she separates 
them which locate near the stair by asking Emilio does not disturb 
Raul. With depending self-esteem as the reason, they fight and get 
punishment to expel three days. Raul has said his protection at 
00:38:40 “But we had to or we couldn't walk around with our heads 
up no more. We got a reputation to protect. You were a Marine. You 
understand. Like, if America didn't stand up, everyone would attack it. 
In our neighbourhood, if you don't stand up you can't walk down the 
street because everyone will attack you, you know?” from Raul‟s 
utterance looks that he maintains his race as American. After they are 
turned back at home by school, Ms. Louanne tries to come to Raul‟s 
house to discussion about this case. It showed in the rising of the plot 
on scene 11 at 00:42:52 – 00:43:10. She knows that this case will be a 
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big problem in Raul‟s family, so she comes to Sanchero‟s house to 
explain the entire incident. It has purpose to protect Raul from his 
parents anger as showed on the scene below: 
09. SC11.LJ/M. 00:42:52 – 00:43:10 
     
     
 
 
      Picture 1.5.1            Picture 1.5.2               Picture 1.5.3 
 
Mr. Sanchero : We know why you're here, Miss Johnson. I 
warned Raul to stay out of trouble.  
Mrs. Sanchero : He's first in our family to maybe graduate high 
school. 
Mr. Sanchero : He gonna get punished big for what he done. 
Don't you worry about that?  
Ms. Louanne : But he didn't do anything wrong.  
 
 An addition, Ms. Louanne does not talk about the real condition 
that they fight to defend their stereotype. To promote anti-racial 
education, the first step teacher should know about culture or race 
deeply. This phenomenon shows it. Ms. Louanne knows first about 
Raul and Emilio‟s races. And then, she is able to decide how the way 
to solve this problem by using no talking about the real problem. It is 
one of the teacher strategies to promote anti-racial education.  
f. Protest 
 Ms. Louanne knows that her student. Callie Roberts is pregnant. 
She presumes to have to drop out from Parkmont high school and 
moves to Clearview. Ms. Louanne tries to looking for the truth about 
it till she has to against the rule to struggle her student in order to 
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obtain justice there. She goes to meet the assistant principle. She is 
Ms. Carla. In fact, Louanne knows that the rule about the Callie‟s case 
is Ms. Carla‟s strategy to make students pregnant to drop out without 
the school side discharges them included Callie Roberts. She looks for 
information from Ms. Carla to help Callie. It is showed in the rising of 
the plot on scene 18 at 01:06:08 – 01:06:26. She presumes if Callie 
goes to Clearview, she is isolated and never gets the better education 
as showed on scene below:  
10. SC18.LJ/M. 01:06:08 – 01:06:26 
 
 
 
 
 
Picture 1.6.1 Picture 1.6.2 Picture 1.6.3 
 
Ms. Louanne  : You have to help me. You have no idea how 
bright this girl is 
Ms. Carla : Yes, I do, and there's nothing I can do about it. 
Ms. Louaneene : Oh! This makes me crazy! What right do, these 
miserable self-righteous sons of bitches from the 
Board of Education have, to make a moral 
judgment on Callie Roberts? 
Ms. Carla : Louanne, there are parents in the next room. 
Ms. Louanne : I don‟t … I am gonna fight this rulling! 
 
     This phenomena shows the teacher performance to promote anti-
racial education, Ms. Louanne has strong belief that a black woman 
should be entitled for obtaining the best education. She does protest to 
Ms. Carla because her rule harms students (Minority students). 
Properly, Callie Roberts is able to continue her study though she is 
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pregnant. Ms. Louanne assumes that this rule do not fair. Ms. 
Louanne, a white teacher, desires giving the equality to Callie with 
protest about the unfair rule. She is a black student. This is anti-racial 
education. 
g. Verbal Threat 
  Callie Roberts presumes to have to drop out from Parkmont high 
school and moves to Clearview because of pregnant. She is a black 
student. She has to act to the rule of school. Ms. Louanne tries to 
looking for the truth about it. She is a white teacher. She goes to meet 
the assistant principle. She is Mrs. Carla. In fact, Ms. Louanne knows 
that the rule about the Callie‟s case is Mrs. Carla‟s strategy to make 
students pregnant to drop out without the school. She looks for 
information from Mrs. Carla to help Callie. It is showed in the rising 
of plot on the scene 18 at 01:06:18 – 01:06:35. However, Ms. Carla 
rejects it as showed on the scene below: 
11. SC18.LJ/M. 01:06:18 – 01:06:35 
 
 
 
 
 
    Picture 1.7.1      Picture 1.7.2        Picture 1.7.3 
 
Ms. Louanne : What right do these miserable self-righteous sons 
of bitches from the Board of Education have to 
make a moral judgment on Callie Roberts? 
Ms. Carla : Louanne, there are parents in the next room. 
Ms. Louanne : I don’t … I am gonna fight this rulling! I am 
gonna write an open letter to every newspaper 
condemning the entire School Board. 
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Ms. Carla : You can't do that. 
Ms. Louanne : Why not? 
 
 
     This phenomena shows the teacher performance to promote anti-
racial education, she gives threat to Ms. Carla because her rule harms 
students (Minority students). Ms. Carla is a white teacher. 
Ms.Louanne says a threat to Ms. Carla. She will write this 
discrimination in the newspaper if Ms. Carla does not help Callie 
Robert. It looks unfair in the Parkmont School clearly. In this case, the 
government does not make this rule. If a school make a rule to 
students, it has to have by virtue of many considerations. 
h. Convincing 
 Dylan-Dylan contest is a competition from Ms.Louanne to her 
students in order to they learn Bob Dylan poem and Dylan Thomas 
poem. They look for the same meaning of poem. The winner of this 
contest is Durrel, Callie and Raul. They are minority students. They 
get dinner invitation in a lux restaurant. However Durrel does not 
come there moreover he never comes to the class. He is a black 
student. Ms. Lounne come personality to his house. She is a white 
teacher. She asks why he does not come to the class. However, Mrs. 
Mary Benton interdicts him to continue his study. Mother assumes 
that the Louanne‟s material should be learnt by his son. She is a black 
mother. They do not have time to learn poetry or poem. It is showed 
in the rising action of plot on scene 21 at 01:12:18 – 01:12:52. Ms. 
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Louanne tries to ensure Mrs. Mary Benton as showed on the scene 
below: 
12. SC21.LJ/M. 01:12:18 – 01:12:52 
 
 
 
 
 
    Picture 1.8.1       Picture 1.8.2         Picture 1.8.3 
 
Mary Benton : My boys don't go to your school no more and 
that's gonna be it.  
Ms. Louanne : You took them out of school?  
Mary Benton : You're damn right I did. I saw what they were 
bringing home. Poetry and shit. A waste of time! 
They got more important things to worry about. 
Ms. Louanne : Don't you think that finishing high school will 
be valuable to their future? That's not in their 
future.  
Mary Benton : I ain't raising no doctors and lawyers here. They 
got bills to pay. Why don't you just get on outta 
here? Go find yourself some other poor boys to 
save. 
 
 This phenomena shows the teacher performance to promote anti-
racial education, teacher believes that Black is obtained chance to 
getting the same life with white. By using education, it is one of the 
ways to get it. Thought, Mary Benton prohibits Durrel to go to school. 
She is a black.  Ms. Louanne struggle to get him go to school again in 
order to obtain the brighter future. Ms. Louanne convinces Mrs. Mary 
Benton about the importance of education to her son. She risks her 
reputation as a white group to arrive the black house. It is caused anti-
racial education. 
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2. The students’ responses to the teacher performance to promote anti-
racial education in Dangerous Minds movie 
a. Incredulous 
 Ms. Louanne looks for many ways to get students‟ attention in the 
class in order to her students want to join her class. She is a white 
teacher.  They learn about poem which teacher assumes better than 
My Darling My Hamburger book. She makes the game that anyone 
who learns the poem, they will go to parachute jumps. She talks that 
the board of education will pay it. All of students as Minority Students 
do not believe with what his teacher says. It is showed in the 
introduction of plot on scene 7 at 00:26:33 – 00:27:14. They ask 
whether this truth because they are incredulous about the board 
education pays attention to them as showed on the scene below: 
13. SC7.AS/M. 00:26:33 – 00:27:14 
 
P 
 
 
Picture 2.1.1       Picture 2.1.2        Picture 2.1.3 
 
Ms.Louanne : When we finish this assignment, I'm gonna take all 
of you to a place that has the highest parachute 
jumps. The biggest roller coaster, the best rides the 
most delicious hot dogs... the hardest games. And the 
best prizes in the world. 
All of students : You're kidding. For real? 
Durrel  : And we don't gotta pay for it. 
Ms.Louanne : Huh? 
Durrel  : And we don't gotta pay for it? 
Ms.Louanne : Not a penny. 
Angela  : So then, who pays? 
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Ms. Louanne : The Board of Education. 
All students : Lord, did you hear that? I don't believe it 
 
    This case shows students‟ responses from teacher strategy given. It 
is known from all of students‟ responses. They know as minority 
group, they are not cared by the government. They are incredulous to 
this reward whether it is truth or untruth from Ms. Louanne. Looking 
at their experience, minority group often get unfair in education. In the 
result, they are difficult to trust this reward. 
 Despitefully, Emilio as Minority Students does not believe with 
what his teacher says. It is showed in the introduction of plot on scene 
7 at 00:26:33 – 00:27:21. It strengthened incredulous students. Emilio 
has power in the class. He also often gives impact to the other students 
concern many problems. One kind of it is Emilio become leader to 
chase away Ms Shepherd. She is previous teacher in Ms. Louanne 
class. Emilio‟s statement gives negative effect to Ms.Louanne as 
showed on scene below: 
14. SC7.ER/M. 00:26:33 – 00:27:21 
 
 
 
 
 
 
     Picture 2.1.4 
 
Ms.Louanne : When we finish this assignment, I'm gonna take all 
of you to a place that has the highest parachute 
jumps. The biggest roller coaster, the best rides the 
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most delicious hot dogs... the hardest games. And the 
best prizes in the world. 
All of students : You're kidding. For real? 
Durrel  : And we don't gotta pay for it. 
Ms.Louanne : Huh? 
Durrel  : And we don't gotta pay for it? 
Ms.Louanne : Not a penny. 
Angela  : So then, who pays? 
Ms. Louanne : The Board of Education. 
All of students : Lord, did you hear that? I don't believe it 
Ms. Louanne : Sound good? 
Emilio  : Hey! That's bullshit, man! 
 
 This case shows student responses from teacher perform to 
promote anti-racial education. It is known from Emilio‟s response. He 
knows as minority group, he is not cared by the government. He 
expresses in incredulous statement which make his students feel more 
incredulous to this reward. In the reality, students have different 
characters so teacher has to understand about it. It is purpose in order 
to teaching-learning process is able to run well.  
b. Rebuttal Statement 
 Ms. Louanne has made her students interest to join her class. She is 
a white teacher. They learn about poem which teacher assumes better 
than My Darling My Hamburger book. She makes the game that 
anyone who learns the poem; they will go to parachute jumps. She 
talks that the board of education will pay it. Emilio as Minority 
Students does not believe with what his teacher says. He is a Spain.  It 
is showed in the introduction of the plot on scene 7 at 00:27:02 – 
00:27:29. He expresses rebuttal statement as showed on the scene 
below: 
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15. SC7.ER/M. 00:27:02 – 00:27:29. 
 
 
 
 
 
  
   Picture 2.2.1           Picture 2.2.2 
 
Ms.Louanne : Not a penny. 
Angela  : So then, who pays? 
Ms. Louanne : The Board of Education. 
All of students : Lord, did you hear that? I don't believe it 
Ms. Louanne : Sound good? 
Emilio  : Hey! That's bullshit, man! 
Ms. Louanne : I'm sorry? 
Emilio  : Since when has the Board of Education done 
anything for us? 
 
    This case shows students‟ responses to teacher performance to 
promote anti-racial education. Emilio rejects Ms.Louanne statement 
that the board of education care to them (minority group). According 
to his experience that it does not give equality to minority student, He 
also give negative persuade to his students. An addition, the other as 
Minority Students do not believe with what his teacher says. It is 
showed in the rising action of on scene 7 at 00:27:05 – 00:27:35. One 
of students clarifies this rejection as showed on the scene below: 
16. SC7.AS/M. 00:27:05 – 00:27:35. 
 
 
 
 
    
   
                     Picture 2.2.3 
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Angela  : So then, who pays? 
Ms. Louanne : The Board of Education. 
All of students : Lord, did you hear that? I don't believe it 
Ms. Louanne : Sound good? 
Emilio  : Hey! That's bullshit, man! 
Ms. Louanne : I'm sorry? 
Emilio  : Since when has the Board of Education done 
anything for us? 
All students : Yeah, man. We fucking barely get lunch. 
Ms. Louanne : I'm sorry you feel that way, Emilio. 
 
 These cases rather support to rebuttal statement from the minority 
students. It is students‟ responses to the teacher who performs to 
promote anti-racial education. The other situation appears from Callie 
Roberts‟s case. She is a black student. Ms.Louanne comes to Callie‟s 
house to explain that she should not go to Clearview. She is able to 
continue her study in the Parkmount school because the rule just a 
discrimination to minority student. Ms. Louanne just invites to Callie 
still learn in the class. However, Callie rejects it because she thinks 
that minority group should not continue study. They will be slavery. 
Actually, Callie Robert is a black students, Ms. Louanne is a white 
teacher.  It is showed in the rising of plot on scene 19 at 01:08:46 – 
01:09:13. An addition, she decides to go to Clearview as showed on 
the scene below: 
17. SC19.CR/M. 01:08:46 – 01:09:13 
 
        
 
 
 
       Picture 2.2.4       Picture 2.2.5        Picture 2.2.6 
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Ms. Louanne : Hi. I'm sorry to just bust in on you like this, But I 
have the most wonderful news, and I wanted to 
come tell you personally. You do not have to go to 
Clearview. There is nothing in the rules that says 
you can't stay exactly where you are. 
Irene Roberts : But, uh, she already enrolled in Clearview. 
Ms. Louanne : That's all right. But she doesn't have to go there. 
Callie : Yeah, but Kimberly wants me to take the 
Mother-To-Be-Program at Clearview. He thought 
it would be a good idea if I learned how to take 
care of the baby.  
  
 This phenomenon shows students‟ responses to teacher who 
promote anti-racial education, it shows from Callie‟s decision that 
chooses to break study and reject Ms.Louanne treatment. Actually, 
Callie as student is able to considerate this approach. However she has 
different main with her teacher. She is able to accept rejection from 
Callie. It is as rebuttal statement expressed by Callie Roberts. 
c. Initiative Act 
 Ms. Louanne had gone to Emilio‟s house and met his parents. 
Emilio feels that he had been cared by his teacher. It signs that he 
obtains equality in the school though he is a minority student. An 
addition, he starts to join Ms. Louanne‟s class. It is showed in the 
rising action of plot on scene 12 at 00:47:13 – 00:47:21. He also gives 
influence to his classmate when all of students do not pay attention to 
Ms. Louanne. They assumes that they teacher has a hand in Raul and 
Emilo case. Emilio feels his classmate wrong and he has initiative to 
start discussion in the class as showed on the scene below: 
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18. SC12.ER/M. 00:47:13 – 00:47:21 
 
  
   
 
 
  Picture 2.3.1     Picture 2.3.2        Picture 2.3.3 
 
Student 1 : Why do you care anyway? You're just here for the 
money. 
Ms. Louanne  : Because I make a choice to care and honey the 
money ain't that good.  
Student 1  : Whatever! 
Emilio  : Read it again, Miss Johnson. 
 
 In the same situation, Emilio feels that he had been cared by his 
teacher because The Ms. Louanne had gone to Emilio‟s house and 
meets his parents. It signs that he obtains equality in the school though 
he is a minority student. And then, he starts to join Ms. Louanne‟s 
class. He also gives influence to his classmate. It is showed in the 
rising action of plot on scene 12 at 00:47:13 – 00:47:24. First, he says 
as “Read it again, Miss Johnson”. It is initiative act to give respond to 
teacher. Last, he affirms his initiative when Ms.Louanne asks again 
what Emilio says as showed on the scene below: 
19. SC12.ER/M. 00:47:13 – 00:47:24 
 
 
 
 
           
   
    Picture 2.3.4 
 
Student 1 : Why do you care anyway? You're just here for the 
money. 
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Ms. Louanne  : Because I make a choice to care and honey the 
money ain't that good.  
Student 1  : Whatever! 
Emilio  : Read it again, Miss Johnson. 
Ms. Louanne : What? 
Emilio  : Read those lines you just read again. 
       
      This phenomenon is students‟ responses to teacher who promote 
anti-racial education. Teacher shows equality in education to her 
students by using personal approach. They accept it carefully. 
Especially Emilio, he tries to show his initiative to his teacher and 
help his teacher to make the good situation in the class when teaching-
learning process runs whereas students do not take attention because 
they think that their teacher had a hand in Emilio‟s case. In addition 
asking Ms. Louane to read and explain material though his classmate 
never takes attention. Ms. Louanne is a white teacher. She risks her 
reputation to come Emilio‟s house because he is a minority student.  
d. Participation in Discussion 
 Ms. Loaunne explains material in the class. She is a white teacher. 
The first situation, all of students do not take attention because of 
Emilio and Raul‟s case. Emilio is a Spain and Raul is a Mexican. 
After Emilio shows his initiative acts in the class by using join in the 
discussion. All of students join also there. Callie also tries to 
participate in this discussion. It is showed in the rising of plot on 
scene 12 at 00:47:51 – 00:48:47. She talks her reason to poem as 
showed on the scene below: 
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20. SC12.CR/M. 00:47:51 – 00:48:47 
 
   
 
 
 
 Picture 2.4.1      Picture 2.4.2       Picture 2.4.3 
 
Emilio : No, it doesn‟t mean just what it says 'cause you 
wouldn't go under the ground. If someone told you 
death was coming. But you would go into the 
ground, if you were already dead. 
Ms. Louanne : Do the rest of you agree with that? 
Callie : Well, I kinda agree with it, but I think it just 
means that he ain't gonna help death out, you 
know. It's not like he's just gonna lay down and 
wait for it. I think he's gonna choose. No, I think 
he's gonna make the choice to die hard. 
Ms. Louanne : Mm-hmm. 
All students : Yeah, I agree with that. Me too. 
 
 This phenomenon shows students‟ responses to teacher who 
promotes anti-racial education, Students look that their teacher 
delivers material excellently without looking at their race. In the 
result, they start to appreciate in the class. Callie Roberts is one of 
students who participate in this situation. She shares her response to 
teacher‟s material. It is a poem. This participation is able to increase 
students‟ mood to join discussion and care to Ms. Louanne.  
e. Awareness 
 In the last day, Ms. Louanne teaches in the Parkmont high school. 
She is astounding to see Callie come back in the class. Callie decides 
to continue her study in the 29
th
 days after she decided to drop out. 
Callie considers about Louanne‟s advice that she has to continue her 
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study and does not go to Clearview. It is just a school which teaches 
how to take care babies and how to be mother. Callie is the smartest 
student then Ms. Louanne presumes that Callie has to obtain the best 
education. If Callie drop outs from school, she will be slavery. Callie 
heard that Louanne want to leave the Parkmont high school. It is 
showed in the falling action of the plot on scene 29 at 01:26:50 – 
01:27:35.  In Louanne‟s last day, Callie come back and convinces 
Louanne to still stay in there as showed on the scene below: 
21. SC29.CR/M. 01:26:50 – 01:27:35 
 
  
  
 
 
  Picture 2.5.1      Picture 2.5.2       Picture 2.5.3 
 
Callie  : This is the 29th day, the last day I have to come 
back. So, am I still okay for next term? 
Ms. Louanne : Yeah. Did, ah... Did you come back because it was 
your last day, or did somebody ask you to come 
today to talk me into staying? 
Callie : Well... it was both, really. See. 'cause I wasn't 
really sure what I wanted to do... Until I heard that 
you were leaving. 'Cause up until then, I don't 
know I thought that you'd always be here for me. 
You know? You know, whenever I came back. 
Then Raul tells me that you're leaving just like 
that. And I realized that this was my last chance. 
And I decided. We decided... That we're not gonna 
just let you leave like that. 
 
 In this moment, Callie will show her response to teacher who has 
been promoted to anti-racial education. She is Ms. Louanne, a white 
teacher. She comes back to class. She also realizes Ms. Louanne to 
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teaching there constantly. And then, she says that she and the other 
friends desire Ms. Louanne to stays again beside them. They have 
wished MS. Louanne will teach them till their graduation. She uses 
her last chance to learn with Ms. Louanne again. This is positive 
response to teacher who performs to promote anti-racial education. 
f. Convincing 
 Ms. Louanne will resign from the Parkmont School. She says 
goodbye to her students. They do not premise her to leave them. They 
do some ways in order to Ms. Louanne teach them every day. Raul 
Sanchero is one of students in the class. He hopes that Ms. Louanne 
will care to them without remembering Emilio, Durel and Lionel. It 
shows in the falling of plot on scene 26 at 01:22:29 – 01:23:16. They 
ask how about their graduation as show on scene below: 
22. SC26.RS/M. 01:22:29 – 01:23:16 
 
 
 
 
 
 Picture 2.6.1     Picture 2.6.2        Picture 2.6.3 
 
Angela  : Is it because it's too sad for you what happened to 
Emilio? 
Ms. Louanne : Maybe. And Durrell and Lionel and Callie. I just, I 
just think that. 
Raul : So if you love us so much, and you so interested in 
our graduating, How come you choose to leave? 
Alvina : Yeah?  
Raul : You sad about Durrell and Callie and Emilio and 
Lionel, but we're here. What about us, huh? None 
of us make you feel happy? We been working hard, 
and we stayed in school, man. What about us? 
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 This phenomena shows students‟ responses to teacher who 
performs to promote anti-racial education, Ms. Louanne decides to 
leave them because of Durrell and Callie and Emilio and Lionel‟s 
case. They feel that Ms. Louanne is not fair because she just thinks 
about Durrell and Callie and Emilio and Lionel whereas the other 
students, she does not think. Moreover, she will leave them. They ask 
Ms.Louanne to stay and teach them. 
 In the last day, Ms. Louanne stays in the Parkmont School. 
Students try to convince Ms.Louanne to stay with them in the class. 
They use poem as way in order to it never occurs. They tell about the 
meaning of poem which has been learnt every day with her. It shows 
in the falling action of the plot on scene 29 at 01:27:11 – 01:28:08 as 
below: 
23. SC29.RS/M. 01:27:11 – 01:28:08 
 
    
 
 
 
 Picture 2.6.4      Picture 2.6.5        Picture 2.6.6  
 
Callie  : Well... it was both, really. See. 'cause I 
wasn't really sure what I wanted to do... 
Until I heard that you were leaving. 'Cause 
up until then, I don't know I thought that 
you'd always be here for me. You know? You 
know, whenever I came back. Then Raul tells 
me that you're leaving just like that. And I 
realized that this was my last chance. And I 
decided. We decided... That we're not gonna 
just let you leave like that 
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Raul  : Yeah, we realized like the poem said. You 
can't give in. You can't go gentle. You got to 
rage against the dying of the light. 
Cornelious Bate : Yeah, you gotta go for yours. You know 
that, right?  
 
 Next, Raul convinces his teacher again. It is showed in the falling 
of plot on scene 29 at 01:28:22 – 01:28:49. First, he says as “Yeah, we 
realized like the poem said. You can't give in. You can't go gentle. You 
got to rage against the dying of the light”. Last, he affirms his 
statement to convince his teacher that Ms.Louanne is not able to give 
up as showed on the scene below: 
24. SC29.29/M. 01:28:22 – 01:28:49 
 
 
 
 
 
 Picture 2.6.7      Picture 2.6.8        Picture 2.6.9 
Callie : You're not the one who's raging. We're the ones 
who are raging. See, 'cause we see you as being 
our light.  
Ms. Louanne : What?  
Jody : You're our Tambourine Man. 
Ms. Louanne : I'm your drug dealer? 
Student 1 : You're our teacher. You got what we need. It's the 
same thing.  
Raul : Come on, Miss "J." All the poems you taught us 
say you can't gave in, you can't give up.  
All students : No way!  
 
 This phenomena shows students‟ responses to teacher who 
performs to promote anti-racial education; Raul and the other students 
trust that Ms. Louanne will bring them to the brighter future. They are 
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minority students. They also give trusty to their teacher in order to 
stay in the class and forget accident the past. One of their ways to 
maintain Ms. Louanne is convincing. Raul does it by using the 
meaning of the poem.  
g. Inspiration 
 In the last day, Ms. Louanne stays in the Parkmont School. She 
says goodbye to her students. She is a white teacher. They do not 
premise her to leave them. They do some ways in order to Ms. 
Louanne teach them every day. One of them is poem. Raul talks about 
the meaning of poem which has been learnt every day with her. He 
says that his teacher is not able to give up. An addition, Callie Robert 
talks that Ms.Louanne is her inspiration.  Raul and Callie are minority 
students. Callie is a black and Raul is a Mexican. It shows in the 
falling of plot on scene 29 at 01:27:53 – 01:28:34. Ms. Louanne is 
light to them. After Ms. Louanne presents, they understand a choice to 
their life as show on scene below: 
25. SC29.CL/M. 01:27:53 – 01:28:34 
 
  
   
 
 Picture 2.7.1      Picture 2.7.2        Picture 2.73 
 
Raul : Yeah, we realized like the poem said. You can‟t 
give in. You can‟t go gentle. You got to rage 
against the dying of the light. 
Cornelious Bate : Yeah, you gotta go for yours. You know that, 
right? 
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Ms. Louanne : Wait a minute, wait a minute. No, no, wait, wait. 
I‟m not giving in. This is my choice. I have no 
reason “to rage against the dying of the light.  
Callie : You’re not the one who’s raging. We’re the ones 
who are raging. See, ‘cause we see you as being 
our light.  
Ms. Louanne : What?  
 
 In the same situation, Jody depicts that MS.Louanne has become 
their Tambourine Man. It is a poem. Mr. Tombourine Man is a drug 
dealer.  It shows in the falling of plot on scene 29 at 01:28:22 – 
01:28:34. They feel their teacher has given dependence as an 
inspiration to their life as show on scene below: 
26. SC29.CL/M. 01:28:22 – 01:28:34 
 
 
 
 
 
    
     Picture 2.7.4               Picture 2.7.5 
 
Callie : You‟re not the one who‟s raging. We‟re the ones 
who are raging. See, „cause we see you as being 
our light.  
Ms. Louanne : What?  
Jody : You're our Tambourine Man. 
Ms. Louanne : I'm your drug dealer? 
 
 This phenomena shows students‟ responses to teacher who 
performs to promote anti-racial education, students express that they 
need Ms. Louanne to teach them. From some teachers who ever teach 
them, Ms. Louanne is their favourite teacher and inspiration. Who 
teacher will change her if Ms. Louanne leaves them. Teacher is one of 
people who will be inspiration for students. And the results, teacher 
 
 
 
 
91 
has to give best in order to give the positive example. Form this case, 
anti-racial education presents in the class. 
h. Positive Threat 
 In the last day, Ms. Louanne stays in the Parkmont School. She 
says goodbye to her students. They desire Ms.Louanne to stay with 
them. They do some ways t. One of ways is by using positive threat. It 
shows in the falling of plot on scene 29 at 01:28:30 – 01:28:57. One 
of students expresses her wishing as show on scene below: 
27. SC29.CL/M. 01:28:30 – 01:28:57 
 
       
 
 
 
    Picture 2.8.1        Picture 2.8.2           Picture 2.8.3 
 
Jody : You're our Tambourine Man. 
Ms. Louanne : I'm your drug dealer? 
Student 1 : You're our teacher. You got what we need. It's the 
same thing.  
Raul : Come on, Miss "J." All the poems you taught us 
say you can't gave in, you can't give up.  
All students : No way! 
Student 1 : Now, listen, baby we're gonna have to tie you to 
the chair and gagya, 'cause you know we want 
you to stay!  
    
 This phenomena shows students‟ responses to teacher who 
performs to promote anti-racial education, students express that they 
need Ms. Louanne to teach them. Student says that if Ms. Louanne 
leaves them, they will tie her in the chair. It is evidence that they 
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desire her to teach them. They are afraid her will leave so they force 
her though positive threat. Nevertheless, It is not applied her. 
i. Claiming 
 Emilio, Durrel and Lionel‟s cases make Ms. Louanne decide to 
resign from the Parkmont School. They are the minority students and 
Ms. Louanne is a white teacher.  In the last day, she says goodbye to 
her students. They desire Ms. Louanne to teach them till their 
graduation. One of students says a claiming statement. It shows in the 
falling of plot on scene 29 at 01:28:11 – 01:28:40. It is different 
situation with the first meeting when Ms. Loaunne came in the class 
as their teacher. This acceptance is able to look at scene below: 
28. SC29.CL/M. 01:28:11 – 01:28:40 
 
      
 
 
 
      Picture 2.9.1       Picture 2.9.2        Picture 2.9.3 
 
Ms. Louanne : Wait a minute, wait a minute. No, no, wait, wait. 
I‟m not giving in. This is my choice. I have no 
reason “to rage against the dying of the light.  
Callie : You‟re not the one who‟s raging. We‟re the ones 
who are raging. See, „cause we see you as being 
our light.  
Ms. Louanne : What?  
Jody : You're our Tambourine Man. 
Ms. Louanne : I'm your drug dealer? 
Student 1 : You're our teacher. You got what we need. It's 
the same thing.  
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 This phenomena shows student responses to teacher who performs 
to promote anti-racial education, they have accepted Ms. Louanne. It 
proves from their respond about her who will leave Parkmont. An 
addition, they claim Ms. Louanne as their teacher. In the reality, 
students will respect and claim someone as a teacher when they are 
comfortable with teaching-learning process in the class. They love 
what teacher do as Ms. Louanne‟s strategies to promote anti-racial 
education.  
j. Persuasion 
 Ms. Louanne decides to resign from the Parkmont School. She is a 
white teacher.  In the last day, she says goodbye to her students. Some 
students try to persuade her in order to her desire to teach them.  It 
shows in the falling of plot on scene 29 at 01:28:38 – 01:29:21. It 
started from claiming, positive threat, talking that her is inspiration. 
An addition, one of students shows his persuasion to Ms. Louanne 
with giving a candy bar as show on scene below: 
29. SC29.CL/M. 01:28:38 – 01:29:21 
 
       
 
 
 
     Picture 2.10.1      Picture 2.10.2       Picture 2.10.3 
 
Student 1 : You're our teacher. You got what we need. It's the 
same thing.  
Raul : Come on, Miss "J." All the poems you taught us 
say you can't gave in, you can't give up.  
All students : No way! 
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Student 1 : Now, listen, baby we're gonna have to tie you to 
the chair and gagya, 'cause you know we want you 
to stay!  
Student 2 : What you need to stay, girl? You want a candy 
bar? Okay, on the left and on the right, a 
Louanne and a Louanne. Here we go.  
All students : Louanne, Louanne, Louanne, Louanne 
 
 This phenomena shows student responses to teacher who performs 
to promote anti-racial education, student give a candy in order to Ms. 
Louanne want to stay with them. It is same matter with Ms. Louanne 
strategy when she tries to get them. It means that all of students accept 
Ms. Louanne to be their teacher. It is related to the reward also. It is 
able to positive persuasion not only to students but also to teacher. 
This candy bar is symbol that they accept Ms. Louanne as their 
teacher and choice to study till graduation with her. 
 
B. Discussion 
 Finally, researcher discusses this study based on research findings 
above In Dangerous Minds movie. All of the teacher performances to 
promote anti-racial education above have depicted Mc.Leod theory. It has 
some approaches or some ways to teacher, such as: (1) Education of 
culturally different group: this is designed to sensitize and prepare teachers to 
meet the needs of minority or culturally atypical students. Here we find 
programs such as English as a second language and transitional programs. (2) 
Education promoting the understanding of cultural differences: programs of 
this sort advocate educational institutions‟ responsibility to understand the 
positive contributions made by culturally diverse groups. (3) Education 
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stressing cultural pluralism: the emphasis here is on advocating the 
recognition of ethnic and cultural diversity and the acceptance that citizens 
have a right to retain their cultural identity. Well-known programs such as the 
Heritage Languages programs figure prominently here. (4) Bicultural 
education: these programs are designed to prepare students who can become 
competent in at least two cultures. (5) Cultural / intercultural education: this 
approach highlights every aspects of multicultural education, namely, the 
concerns for cultural and linguistic continuity, issues related to ethnic and 
race relations, aboriginal peoples‟ rights, integration of immigrants, 
bilingualism, and human rights.  
 In the result, researcher finds teacher performances to promote 
anti-racial education are criticism, equality, choosing a better material, 
personal approach, stereotype, protest, verbal threat, and convincing. Personal 
approach has some strategies also such as protection, sympathy, and 
appreciation. Researcher finds also some students‟ responses to teacher who 
performs to promote anti-racial education. It is able to find automatically 
when teacher apply anti-racial education to her students. The researcher is able 
to know those responses through Steven M. Chaffe theory. It states that there 
are three responses. They are affective response, cognitive response and 
connotative response. In the result also, there are some affective responses. 
They are incredulous, rebuttal statement, initiative act, participation in 
discussion, awareness, convincing, inspiration, positive threat, and claiming 
persuasion.  
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 In the Dangerous Minds movie, the teacher performs to promote anti-
racial education is all of activities applied by teacher to promote anti-racial 
education. And students‟ responses are reaction from activity showed by 
teacher. Personal approach is the teacher strategies which appear significantly 
because teacher promotes anti-racial education by using personality without 
institution. Teacher is able to rather free to show equality to minority students 
without prohibiting from many aspects. However, the students give many 
responses. There are positive responses and negative response. In this 
research, there are two responses which appear significantly to the teacher 
strategies. They are rebuttal statement and convincing. First, students are not 
easy to accept teacher strategies so they reject it. One of them is Rebuttal 
statement. It is negative responses. It is caused race. Teacher is a majority 
group or high race but all of students are minority students. Based on many 
experiences and many problems, students reject all of teacher ways who 
perform to promote anti-racial education. After they know about the truth that 
the teacher give equality, they give positive responses. It is convincing. It is 
able to define that there is relation between teacher strategies and student 
response in promoting anti-racial education.  
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CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusion 
In this chapter, researcher comes to conclude the result of the 
study. The researcher finds some result based on analyzing the data 
concerning with teacher who performs to promote anti-racial education 
and student responses in movie to teacher who performs to promote anti-
racial education  as reflected in Dangerous Minds. In this movie, teacher 
performs to promote anti-racial education come to Ms. Louanne Johnson 
as a teacher in Parkmont School.  She is a white teacher. Beside, student 
responses to teacher come to some students in Ms. Louanne‟s class such as 
Emilio Ramirez, Raul Sanchero, Callie Roberts, Durrel Benton, Jody, and 
the other students. 
Researcher finds some teacher‟s ways to promote anti-racial 
education. In this class, teacher applies such criticism about curriculum, 
equality, choosing a better material, personal approach which consists of 
protection, sympathy, appreciation, stereotype, protest, verbal threat, and 
convincing. All of the strategies depict Mc.Leod theory. The strategies are 
used to give equality to minority students in the school. An addition, 
teacher desires the better future to her students. 
Researcher also finds some responses from students. It relates to 
teacher strategies. These responses are such as Incredulous, rebuttal 
statement, initiative act, participation, awareness, convincing, inspiration, 
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positive threat, claiming, and persuasion. Automatically, these responses 
also look after teacher applies strategies. Students show it from their 
demeanor. Finally, all of students accept their teacher who has different 
background or race with them. They desire her to teach them because they 
have interested her. She has succeeded to promote anti-racial education in 
the class. And then, students are comfortable learn with their teacher. 
 
B. Suggestion 
One of the problems that the teacher face how to give equality in 
the class. When teacher faces many students, they come from different 
background. How students will accept every strategy applied by teacher. If 
students have same character, it is not difficult to teacher. Based on the 
finding this research, the researcher has some suggestions for the next 
researcher and reader as follow: 
1. For the teacher 
 The result of this research may helpful for teacher to know 
students have different backgrounds such as race, characteristic, and 
ethnicity. By reading the research, the researcher hopes that the teacher 
can learn material first before he or she services it to students. An 
addition, the teacher has to avoid judgement to students‟ race. It will 
cause problem by students to follow teaching-learning process. 
2. For the students 
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 The result of the research makes students know that they have to 
pay attention to their teacher when he or she gives material in the class. 
An addition, students have to respect to teacher and to the other 
students.  
3. The next researcher 
 The result of the research can be used as a reference in studying 
about teacher strategies to face students who have different cultures, 
especially about race and more specific into anti-racial education. It 
had better if the next researcher also takes a discussion in other media 
or the other movie. The researcher who can also develop this research 
is not only limited by the teacher strategies perform to promote anti-
racial education and students responses to strategies applied by teacher, 
but also it can be added by teacher strategies to teach English in the 
class, some difficulties to teach students who have different race, 
racism in the school, and pragmatics. 
4. The reader 
 The result of this research may helpful for reader to know that 
teacher strategies not only found in the class room, but also it can be 
found in the movie with drama genre. By reading the research, the 
researcher hopes that the readers can be developed the teaching model 
to face students who have different background. 
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Appendix 1. The Data Validity of Anti-racial Education in Dangerous Minds 
 Movie 
Table 3. Trustworthiness of criticism data  
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Table 4. Trustworthiness of equality data  
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 Table 5. Trustworthiness of choosing a better material data  
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Table 6. Trustworthiness of protection data  
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Table 7. Trustworthiness of sympathy data 1 
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Table 8. Trustworthiness of sympathy  data 2 
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Table 9. Trustworthiness of sympathy data 3 
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Table 10. Trustworthiness of appreciation data  
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Table 11. Trustworthiness of stereotype data  
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Table 12. Trustworthiness of protest data  
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 Table 13. Trustworthiness of verbal threat data  
V
e
r
b
a
l
 
T
h
r
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t 
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Table 14. Trustworthiness of convincing data  
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Table 15. Trustworthiness of incredulous data 1 
I
n
c
r
e
d
u
l
o
u
s 
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Table 16. Trustworthiness of incredulous data 2
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Table 17. Trustworthiness of rebuttal statement data 1  
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Table 18. Trustworthiness of rebuttal statement data 2
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Table 19. Trustworthiness of rebuttal statement  data 3 
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Table 20. Trustworthiness of initiative act data 1  
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Table 21. Trustworthiness of initiative act data 2  
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Table 22. Trustworthiness of participation in discussion data   
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Table 23. Trustworthiness of awareness data   
 
 
 
 
126 
Table 24. Trustworthiness of convincing data 1 
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Table 25. Trustworthiness of convincing data 2 
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Table 26. Trustworthiness of convincing data 3   
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Table 27. Trustworthiness of inspiration data 1 
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Table 28. Trustworthiness of inspiration data 2
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Table 29. Trustworthiness of positive threat data   
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 Table 30. Trustworthiness of claiming data 
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 Table 31. Trustworthiness of persuasion data 
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Appendix 2. The meaning of classification to research findings 
Table 32. The meaning of classification to research findings 
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Appendix 3. Cover of Dangerous Minds Movie 
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Appendix 4. The Characters in Dangerous Minds Movie 
  
Louanne Jonhson Ms. Charla Nichols 
Hal Griffith 
Mr. George Grandey 
Mary Benton Irene Roberts 
Mr. Sanchero Mrs. Sanchero Raul Sanchero 
Callie Roberts Emilio Ramirez Angela 
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Durrel Benton Jody Cornelious Bate 
Huero Alvina Student 1 
Student 2 Student 3 Student 4 
Student 5 
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Appendix 5. Scene of Dangerous Minds Movie 
Table 33. Scene of Dangerous Minds Movie 
Prologue 
 
         00:01:13      till   00:03:20 
Scene 1  
 
         0:03:21        till     00: 06:37 
 
Scene 2  
 
         00:06:38      till       00:07:50 
Scene 3  
 
    00:07:51          till     00:12:00 
Scene 4  
 
        00:12:01           till      00:13:04 
 
Scene 5 
 
        00:13:05       till     00:22:07 
Scene 6 
 
       00:22:07        till    00:24:36 
Scene 7 
            
      00:24:37        till         00:29:59 
Scene 8 
 
       00:30:00       till     00:32:23 
Scene 9 
 
        00:32:24      till      00:34:34 
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Scene 10 
 
      00:34:35        till      00:41:37 
Scene 11 
 
        00:41:38         till          00:44:49 
Scene 12 
 
         00:44:50          till        00:49:46 
Scene 13 
 
        00:49:47      till    00:50:52 
 
Scene 14 
 
       00:50:53       till     00:51:34 
Scene 15 
 
      
       00:51:35          till        00:56:31 
Scene 16 
 
       00:56:32        till      01:04:07 
Scene 17 
 
      01:04:08          till      01:06:04 
Scene 18 
 
         01:06:05       till   01:07:41 
Scene 19 
 
        01:07:42           till       01:10:35 
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Scene 20 
 
        01:10:36        till      01:11:19 
Scene 21 
 
     01:11:20      till       01:13:12 
Scene 22 
 
       01:13:13       till       01:15:52 
Scene 23 
 
       01:15:53       till       01:17:57 
Scene 24 
 
   01:17:58    till       01:18:50 
 
Scene 25 
 
      01:18:51        till      01:21:18 
 
Scene 26 
 
      01:21:15        till       01:23:28 
Scene 27 
 
        01:23:29         till      01:26:09 
 
Scene 28 
 
        01:26:10     till      01:26:40 
Scene 29 
 
       01:26:41         till    01:30:40 
 
 
